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EDITORIAL by EDOUARD MOROT-SIR 
Cultural Counselor 


Representative in the United States of French Universities 








The main articles of the present issue are devoted to primary education 
and especially to the "jardins d'enfants” (kindergarten whic} have been of 
special interest to French educators since Jean Jacques Rousseau. We have 
tried to give our American readers, as far as 1s ft s1blLe, accurate ar ™ 


blete information on French primary education as it is today. By primar 
education 1s meant that first stage of education which 1 lesipned t T1V¢ 


~ ° = P ] } }] 4 
the country strong moral and intellectua yundations without wh nh there 
can be no true democracy. it must serve as a bas1 for secondary a? nigner 

J ??7 a) . 7 
education which will prepare an élite ina freldas ‘f thought and action. 
‘ : 

Primary education as it exists today in French publi | nd 1? 

private institutions, continues a tradition which originated le than a ce? 


tury ago and yet is extremely strong. Soon after 1870, as a result of ¢ 
a 


tical strife about "laicité", the elementary f teacher ? , mS ¢ 

a place of foremost importance in the nation. nce that time that tla 
has assumed moral and social significance. This is why the "maitre d'é e 
1s the elementary school teacher is called even today, has played su 1? 
important role in French political l1fe, almost always as the champior 

a liberal, progressive ideology which 1s the heritage of the French Revolutior 
and the Declaration of Human Rights. 

We have recalled these facts 1n order to underline one of the most 
tinctive traits of the French "instituteur", Against this hackground 
bolitical philosophy has developed a philosophy of education or pedagogy 7 
longer related to political life and aiming at an education for a 
would be an instrument of freedom and culture in a moderm society. r the 
French teacher has a passion for pedagogy and in this he is very different 
from his colleague of the secondary school who used to be quite skeptt 
any kind of pedagogy and who even today remains quite c to any move at 


tempting to introduce teaching methods which would curtail his freedom and 
7) 


initiative. It 1s berhaps significant that elementary school teachers use 
for themselves the familiar name "bédagos”. J am always moved when J] reca 
an event which caused a great surprise among us at the prison camp in easter 
Prussia where I was during the winter of 1941. Those who were the first t 
show social and professional solidarity were the "instituteurs” who then 
decided to hold weekly meetings and prepare themselves for the day when t 


900] T: a 4} , eran Laeone i r « J 
would go home. In our badly heated wooden barracks, J saw men ranging in age 


from 21 to 45, engaged 1m passionate discussions, talking excite rb0Uut 

teaching methods, what was the best way to teach the "rule of three” and t 
7 ’ . an 

introduce problems on simple and compound interests. There was also the 


question whether civil and moral instruction should be given in pu 


schools, etc. 


How can this faith in pedagogy be explained It is far from being 
blind confidence in methods to be apblied mathematically l1ke so many recihes. 
It 1s a faith in the capabilities of the human mind and reminds one he 


famous pronouncement by Descartes at the beginning of his VDiscours de la Me- 











thode: "If it is true that every man has the gift of intelligence and common 
sense, 1t 1s also true that any progress in the quest for truth requires the 
observance of a strict method." Jn short, French primary education is based 
upon an act of faith in the discipline of the mind as constructive and uni- 


versal, an act of faith in reason as the regulating and ordering element of 
trouvnt. 


educators in secondary schools have at times looked down upon those 
representatives of didactic reason whom they thought naive. "Primary" came 
to be used in a derogatory sense to designate an absolute trust in the limt- 
less capabilities of pedagogy and a lack of skepticism, the kind of skepticism 
and detachment which sometimes has been considered the ultimate of true 
culture. Thus for a century there has been in France, and there still is 
although the problem has become less acute, a dialectic conflict exemplified 
in the opposition betweenthe spirit of primary education and that of secondary 
education. Jt is the conflict between order and inspiration, discipline and 
wayward intuition, between the rule which makes for strength and criticism 
which turns into trony. Secondary school educators at some time or other find 
(to paraphrase Pascal) that the real and only method 1s to do away with all 
methods, whereas those of the primary schools express an unshakable comic- 
tion: one can be skeptical of methods, but, after a while, one falls back on 
them. This conflict, as I] mentioned before, tends to become less acute today; 
yet I hope it will never disappear completely as 1t 1s one of the most active 
ferments 1n all modern philosophies of education. 


These remarks will also explain why the French elementary school teach- 
ers are extremely patriotic and have, along with the seminarists, made the 
best French officers in the army reserves. Ardently advocating technical 
and social progress in their communities, they have a great sense of mission. 
The pedayogy they represent is a universal one, and the intellectual discif-— 
line they wish to put into practice 1s good for all men. They are of that 
race of men who believe that error and evil are only due to lack of method 
and are fired by an unquenchable optimism. Theirs 1s the task of awakening 
children to civilization, whoever these children are, whatever their soctal 
status, whether rich or poor. Salvation is to be found in the proper methods. 
The French teacher and those who influenced his uay of thinking never asked 
themselves if their philosophy of teaching was democratic but simply if it 
would give the child a sufficient mastery of his own language, ease 1n handling 
the elementary concepts of science, afirst awareness of literary and artistic 
values past and fresent, some knowledge, however sketchy — of those who pfre- 
ceded him and made of our planet a land shaped by and for men. 


We may say in conclusion that every French teacher, every "pédagos", 
would unreservedly endorse the words of Charles Péguy: "The French school 
teacher in his community shall not be the representative of his country's 


government but the true representative of humanity.” 
Ay 


" LU ENSTITUTEUR ” 








INTRODUCTION 








CHAPTER 


1. THE POSITION OF "INSTITUTEUR" 





A. 
8. 


CHAPTER 


The educational role of the "Instituteur” within the schoo! 
The Social role of the "instituteur” 
1) the rural "“Instituteur” 

a) administrative duties 


b) role in the socia! life of the community 
c) post-school activities 


2) the urban "Instituteur” 


11. APTITUDES FOR TEACHING 





CHAPTER 








CHAPTER 


111. MEANS OF ACCESS TO THE PROFESSION AND PROFESSIONAL TRAINING 





1) The "Ecole Normale" 
2) Substitutes 


a) “suppléants” 
h) "remplacants” 


IY. SPECIALIZATION IN ELEMENTARY TEACHING 





CHAPTER 





1) Teaching in an "école maternelie” or a "classe enfantine" 
2) Teaching in an "école annexe” or in 4 practice teaching school ("école d'appli- 
cation” ) 
3) Teaching in a "Collége d'Enseignement Générai” (formerly "cours compl émen- 
taires” ) & 
a) preparation for teaching literature, science and languages 
b) preparation for teaching agriculture and home economics 
4) Teaching of retarded children 
a) outdoor schools 


b) "écoles de perfectionnement” (schools for the mentally retarded) 
c) classes for paralyzed, half-blind and half-deaf children 


5) Post-school agricultural and home economics teaching 


V. OTHER TEACHING CAREERS OPEN TO "{NSTITUTEURS” 





CHAPTER 


1) "Inspection primaire” and direction of the "Ecole Normale” 
2) The teaching assistant 

3) Educators in reformatories 

4) Treasurer of an educational institution 


5) Professional orientation 








Vi. PEDAGOGICAL RESEARCH AND CULTURAL IMPROVEMENT OF TEACHERS 





1) The "Centre National de Documentation Pédagogique” 


2) Cultural Activities 


CHAPTER Vil. THE "ECOLES NORMALES” FOR GRADE SCHOOL TEACHERS 








1) Historical Survey 





2) Status 

3) Living conditions for students 
4) Role 

5) Structure and Recruiting 


a) Entrance to the classes of preparation for the "baccalauréat" 
b) Entrance to classes for professional training 


NOTE: WE WILL MOST OFTEN USE THE WORD ‘TEACHER’ FOR THE FRENCH ‘INSTITUTEUR’. 








"L' INTERROGATION" 
Photo I.P.N. 





L’INSTITUTEUR 








| INTRODUCTION 





Among the numerous careers in education the most important with respect to the 
number of persons involved in it and the general need it fills is that of the "Insti- 
tuteur"” or grade school teacher. 


Of the 379,000 civil servants under the Ministry of National Education, 199,328 
are "instituteurs" and this number, notoriously inadequate, should increase perceptibly 
in the years to come. 


In these last few years an effort to meet needs has been carried out, new class 
es have been opened and the number of teachers increased, but it is nonetheless true 
that a large number of positions are still occupied full time by substitute teachers. 


It is hoped that the decline of population growth, the increase in openings after 
teachers' training schools, the creation of new training schools and the advantages grant 
ed beginning teachers, will make it possible in a few years to assure instruction under 
normal conditions to all primary school children. However, the next few years will stil] 
present serious problems. 





CHAPTER |. THE POSITION OF "INSTITUTEUR" | 
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Where is the man whose childhood memories are not marked by the image of a teact 
er? But this image is distant, incomplete, veiled or haloed by personal and emotional] 
remembrances, and it is well to draw a more objective portrait. 


Condorcet in his proposal for a law on education, presented to the Legislative 
Assembly in 1792, was one of the first to use the word, "“Instituteur", but it was the 
Third Republic that gave the man his mission and status as well as the mark we recog- 
nize as his. 


"Instituteurs" of course come from various backgrounds: sons of laborers, farm- 
ers, businessmen or office workers, city or country people, from north or sout 
different religious or political opinions, with opposite mentalities, characters and 
tastes; their role varies according to whether they instruct either the younger or the 
older, or, as in the country, both at once, and their position varies according to 
whether they are young traveling substitutes going from one vacant spot to another, or 
regular teachers securely established in a long-awaited post. Yet in general they have 
received the same cultural and professional training; they teach the same curricula, 
use the same text books, read the same pedagogical journals; they are under the same 
regulations and are of the same social level since they are paid on the same scale: 
that is what makes it possible to speak of the "instituteur” in 


general, 


A. The educational role of the "Instituteur" within the school 





Everyone knows the list of various subjects in which the tea 
to give a basic and solid foundation: 


- reading: from the hesitant searching of beginners to rapid, intelligent and 
expressive reading; 


- writing: the object of special exercises and a constant c 








- spelling, sacrosanct spelling without which the "certificat d'études" cannot 
be obtained, without which the apprenticeship centers, the doors to good jobs are closed; 


- arithmetic, geometry, the metric system to whose precision and exactness many 
a child is rebellious, learning which must be eternally repeated; 


~ beginning composition - that is, an invitation to feel, to think and to ex- 
press oneself; 


~ history and geography whose dry chronology and nomenclature are embroidered with 
anecdotes and pictures; 


~ elementary scientific instruction, first observations on the human body, ani- 
mals, things, current phenomena, first experiments: revelation of the world and of human 
power; 


- art and handicrafts - no longer only drawing, but real creation which is doubt- 
less awkward in the beginning but under the guidance of a talented and artistic teacher 
can often become original and charming; 


- supervised activities: excursions, research and study projects, reports, dra- 
matics with all they entail in the way of persona! initiative and teamwork in order that 
ideally these activities finish by being directed by the students themselves, under their 


own responsibility, so that the child who seeks and creates succeeds the chiid of the 
past who was only to listen. 


~- physical education and outdoor games; 


- morals: not only precepts illustrated by great examples but the moral climate 
created in the classroom, learning to do good, the personai example of the teacher. 


Can it be surprising if the little grade school child thinks the teacher knows 
everything ! 


Noblesse oblige: the teacher enjoys the prestige bound to his role but his mind 
has to carry all the baggage which enabled him to obtain the baccalaureat, and he must 
continually increase it, sort it and bring it up to date. 


Yet for the teacher, to know means little; the important thing is to know how 
to teach, or rather, to choose what will be understood by and useful to the children, 
to plan how he will present, and even choose ,the words to use, the prints and documents 
to show, the drawings and experiments to make, the page to read, the exercises to do. 
All of that is the work of the night before, the research and shopping of Thursdays and 
vacations. And sometimes when the lesson, too well prepared, has not born fruit, that 
very evening the teacher burns his notes, cuts out his too ambitious projects and pre- 
pares the lesson again... for the next year. ‘ 


in class six hours a day (plus two |5-minute recreation periods) the teacher, 
while instructing, while supervising exercises, must continually sustain the vagabond 
attention of 30 to 50 children (sometimes more), keep all those young intellects awake, 
make sure that everyone understands, answer unforeseen questions without letting him- 
self get off the track; in short, make the children think, speak, write, draw, build. 


This basic work is sometimes accompanied by exhausting trials, such as the 
supervision of outdoor recreation periods on rainy days, more often by painstaking and 
yet indispensable tasks like the correction of notebooks and compositions. 
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Moments of relaxation vary in number and length from day to day, according to 
the size and organization of the school: recreation periods and lunch hours sometimes 
bring rest, but for the teacher who has to supervise, there is even more to exhaust 
him, 

The teacher is strictly bound to the programs of instruction, the amount of 
time allotted to each subject, and the rules and ministerial instructions which he 
must know and scrupulously apply. But his initiative is left full sway in the manner 
of conducting his class, his choice of teaching methods, the way to present each les- 
son. He is the freest of all government employees and he uses this freedom to inspire 
his teaching with the best in himself . 


It happens however that the teacher, once his class is over, the homework cor- 
rected, and his next day's work in order, grants himself leisure: reading, sports, 
gardening, fishing, hunting. But his mind often returns to his students, and he under- 
stands that his role does not end at the classroom door. Then, according to the free 
time he has and his health, tastes and means, he devotes himself to one or many com- 
munity services. 


B. The Social role of the "instituteur” 





A network of complementary activities extends the educational role 
of the teacher and accentuates his influence beyond the limits of school activities. 
Most of these duties are undertaken by the teacher even though the law does not make 
them imperative obligations. 


1) The rural "instituteur" 





The duties which fall upon the rural teacher are particularly extensive: 


a) Administrative duties - in most small communities, the teacher, in ad- 
dition to his professional occupations, assumes the paid functions of municipal sec- 
retary. For this reason he is closely tied to village life. He is responsible for 
preparing the budget, the census, the elections and meetings of the municipal coun- 
cil. He issues birth, death and marriage certificates and facilitates the appl ica- 
tion of laws. He is often a close counselor to the mayor. 





"An hour spent in the secretary's office of a village of the Haute- 
Vienne," wrote G. Lapierre in 1940, "was for me a revelation of the diversity of 
problems which could face the teacher, of the advice which he could be called upon 
to give. And | realized, through the assurance and precision of his replies and the 
confidence of those who questioned him that the teacher was indeed, in this extra- 
professional role, at the heart of his function and mission: the spiritual quide of 








his village.” 





b) Role in the social life of the community - in regions of small and me- 
dium-sized farms where co-operative action has developed, the teacher is called upon 
to fill other roles. He is sometimes the secretary-treasurer of the "Caisse locale 
du credit mutuel agricole" (Local Mutual Fund of Agricultural Credit). He is in- 
volved in the farmers' co-operative movement which, according to the region, takes 
on different forms: from the co-operative wine cellars to the fruit growers, dairy- 
men, bakers and flour-mills. "Thus, without meaning to assert that the work of the 
rural teacher is found everywhere and at every moment, one finds ample evidence of 




















his influence. By his teaching, his initiative, the example he sets, the rural teacher 
contributes to the ‘evolution of social life'." 





Is it surprising that when he retires, he is often called upon by the 
community to assume the official direction of its affairs with the title and functions 
of Mayor? 


c) Post-school activities - independently of these administrative or social 
duties, he inspires cultural activities for those who have finished school. Through 
the rural home which is developing and organizing, and with the assistance of the auni- 
cipality, he initiates the village to cultural activities such as school programs, thea- 
tre, musical societies. He introduces sports through gymnastic clubs, and through popu- 
lar lectures and films helps direct the farmers' curiosity toward the many aspects of 
modern life and progress. 


These activities are more or less developed in the various communities. 
They depend on the personality of the teachers, on the material means at his disposal 
and also on the influence he has acquired among the rural population. A lengthy stay 
in the community increases his moral authority and assures the Attachment and esteem of 
the population. 


2) The urban “instituteur" 





Without being called upon for so many jobs as his rural counterpart, the 
teacher in urban areas plays a large part in extracurricular activities. 


- The "“école maternellie” or nursery school teacher advises mothers on infant 
care. 

~- The teacher directs 2 library. He takes care of periodical distribution 
of books in villages, thanks to a bookmobile. 


- He organizes clubs for former students. 
- It is most often the teacher who gives adult education courses. 


- Certain teachers who have earned "brevets" in either agriculture or agri- 
culture/home economics devote themselves to post-school teaching of these subjects. 
Traveling teachers give these courses in three or four communities a week from November | 
to April 15. Other teachers offer communal or intercommunal courses. 


- The teacher often gives up free time to organize Thursday day nurseries and 
clubs so that the children are taken care of and their leisure time well spent. 


- He also gives his time to a fresh air camp, a sports organization or a schoo! 
co-operative. 


- Many organize festivals, fairs, exhibitions of class work or film showings. 

















CHAPTER II. 





APTITUDES FOR TEACHING 





To be sure, no one should become a teacher if he does not like children for 
how could he offer them each day, even when tired, gaiety and devotion, patience and 
an even temper, a desire to teach and inspire each pupil? How could he create class 
atmosphere and secure the confidence of families? 


But throughout his life he must maintain that youth which shows in intellec- 
tual curiosity, the desire for culture, an ever alert attention, ingenuity, a spirit 
of initiative and a sense of organization, which are so necessary in his daily work 
and in the preparation of special school events. 


He must also be the model for his students of the virtues he preaches for he 
can offer no better mora] lesson. And his private life in his village or his neigh- 
borhood must avoid giving rise to any criticism undermining the respect and consid- 
eration which parents and students feel toward him. 


We must not overlook the gifts which should grace all those who teach: clarity 
of mind shown in detailed explanations as well as in over-all lesson planning, order 
which evidences this clarity on a more modest level, that firm but kindly authority 
without which a class is nothing but a playroom or one of those "jails of captive 
youth" of which Montaigne spoke, psychological insight that penetrates hearts and in- 
stills confidence, and, lastly, full respect for all beliefs. 


Physical aptitudes are no less important, for teaching exhausts the respira- 
tory organs and nerves. For this reason good lungs, strong vocal cords, a well- 
balanced nervous system are also indispensable. 


Moreover, teaching must be sidestepped by anyone with any ailment that limits 
normal activity, anyone with too weak eyesight or hearing, or with conspicuous de- 
formities of the face or body. 








CHAPTER 111. MEANS OF ACCESS TO THE PROFESSION AND PROFESSIONAL TRAINING 








In a general way no one can become a teacher if he fails to satisfy the fol- 
lowing conditions: 


- be born French or naturalized for 5 years; 
- be at least 18, with no maximum age | imit; 


- hold a diploma evidencing the candidate's capacity for teaching, usually 
the "baccalauréat", or the "brevet supérieur de capacité", recently created; 


- pass a medical examination for any infirmity, sickness or constitutional 
defect which would hinder exercise of the profession; 


- have no legal convictions for crime or offences against integrity or morals, 
not be condemned by the absolute interdiction to teach; 


- not be a minister or a member of a religious order (special legislation in 
the Bas-Rhin, Haut-Rhin and Moselle departments). 








These conditions met, two roads are open to the candidate for the profession 
of teacher: the "école normale" (teachers' training school) and substitute teaching. 


1) The "Ecole Normale” 





Attending the "Ecole Wormale" is the shortest route. It ensures the most 
complete training; it has the advantage of being free, with its students even receiving 
an allowance for living expenses during the years of preparation for the “baccalauréat” 
and a salary during their years of professional training or of supervised substitute 
positions. Unfortunately the "écoles normales” are not numerous enough to accept the 
annual contingent of student teachers necessary for the needs of primary schools. 
Moreover, the number of candidates meeting entrance requirements is far from adequate 
especially with respect to young candidates. (See chapter on "Ecoles Normales"). 


2) Substitutes 





The recruiting of substitute teachers is thus very important and will doubt- 
less continue for a long time to come. 


a) "Suppléants" - we must distinguish the "suppléants” from the "rempla- 
cants". The first are hired exceptionally by the "Inspecteurs d'Académie" when a 
teacher on leave cannot be replaced. 





b) "Remplacants" - the "remplacants" are "the teachers, men and women, 
whose job it is to replace teachers on leave and fill posts temporarily vacant.” 





If the number of candidates for work as "remplacants” became too high, 
a competitive recruiting system would be set up. in order to be able to grant proba- 
tionary teaching posts to substitute teachers who are deficient in degrees and 
possess only the "brevet élémentaire” (lower certificate) or the first part 
of the "baccalauréat", the "brevet sup4rieur de capacité" was created by the ordinance 
of September 20, 1958. This examination was organized by the law of October I4, 1958. 


The examinations forthe "brevet supérieur de capacité”" are divided into 
two parts. For each part, two sessions are organized each year in the principal town 
of each Department. The sections of the two parts are as follows: 


- First part 


1°~ a composition on pedagogy and child psychology - 3 hours (holders 
of the "certificat d'aptitude pédagogique" are excused from this test). 


2°- oral examination 
- professional morality, civic and moral education 
- after 20 minutes of preparation, a 10 minute presentation of a 
question which could serve as the subject of a primary school lesson (commentary of a 
text, solution of an arithmetic problem, grammar, history, geography, science). 


3°- Drawing or handicrafts - 2 hours (freehand drawing or dimensioned 
sketching for the men - drawing or handicrafts for the women - penmanship for both). 


4°. Singing of a classroom song chosen from a list of five pieces pre- 
sented by the candidate and questioning on the elementary notions of music; or a lesson 
of physical education. 





SPELLING TEST AT THE "ECOLE NORMALE" IN AUTEUIL 


- Second part 





Written examinations 
1°- French composition on a literary question or a subject of general 
culture - 3 hours. 


2° Mathematics 
» a test on a question dealt with in arithmetic or geometry courses. 
- a problem in arithmetic, algebra or geometry - 3 hours. 


Oral examinations 
3°- Reading and grammatical and literary commentary of a French text. 


4°- Science and hygiene (general hygiene for the men, child care or 
home economics for the women - science for both). 


5°- History and geography (this test is based as much as possible on 
the examination and commentary of historic or geographic documents). 


6°— Foreign language and literature (at the choice of the candidate: 
translation of a modern foreign language text or questions on great works of foreign 
or ancient literatures). 























All the "remplacants” are required to take professional training for two 
years, including 4 1/2 months at the "école normale", supervised teaching practice, 
attendance once a month at the Teachers' Meetings held on Thursdays, and a monthly 
paper on pedagogy. 





The period of study at the "école normale” includes initiation to child 
psychology, to the fundamentals of teaching, to the teaching methods appropriate to 
each field, to professional ethics and academic legislation. It also offers practical 
experience and a probationary period of at least 15 days in a school or practice class. 
The students are admitted as boarders unless married. However, because of the press- 
ing need for teachers in the grade schools, this compulsory training is applied to only 
about a third of the substitutes. 


Training periods, supervised teaching practice, participation at the Thurs- 
day Teachers' Meetings and written work are graded. At the end of the first year, after 
consideration by the "Commission d'Académie", the substitute is either dismissed (if one 
of his grades is a zero or if his average is less than 8 out of 20) or kept on the lists. 
in the latter case he pledges himself to remain in public education for 5 years. 


Thus the time is past when the professional training of substitute teach- 
ers was carried out almost exclusively by practice. Today it is organized and recog- 
nized, and the young teacher is advised and encouraged. 











CHAPTER I¥. SPECIALIZATION IN ELEMENTARY TEACHING 




















1) Teaching in an “Ecole maternelle" or a "classe enfantine” * 





Women teachers can ask for a dosition in an urdan "Ecole maternelle" or in 
a "classe enfantine” attached to a village primary school. 


Teaching very small children (2 to 6) requires a very young heart, a good 
knowledge of child hygiene, incessant activity in class and, after school, the build- 
ing up of great collections of teaching material and educational games, but the in- 
genuity of the teacher is given free rein and for more than 20 years the "écoles ma- 
ternelles” have been in the "avant-garde" of pedagogy. 


2) Teaching in an "“école annexe" or in a practice-teaching school 





Teachers who have exceptional professional worth and pedagogical aptitudes 
can ask to be appointed to an "école annexe" or a practice-teaching school. Together 
with teaching schools, they guide student-teachers in their first steps. 


3) Teaching in a "Collage d'Enseignement Général" (formerly “cours complemen- 
taires" or high schools of general education) 





Teachers who wish to teach on a higher level can request a post in a "col- 
lege d'enseignement général" (School of general education) if they are at least 25 
and certain conditions are met. 











* THE “ECOLE MATERNELLE’ OR “CLASSE ENFANTINE’ 1S A PUBLIC SCHOOL, THE EQUIVALENT 
OF THE AMERICAN NURSERY SCHOOL AND KINDERGARTEN COMBINED. 











a) Preparation for teaching literature, science and languages 





Two recent decrees, one establishing a "certificat d'aptitude pédaqo- 
gique pour les collages d'enseignement général", the other "regional training centers” 
for future professors of the "colléges d'enseignement général", legally organize the 
training of future teachers of the C.E.G. 











- - Organization of the Regional Training Centers for Future Professors 
of the "Colléges d'Enseiqnement Général" - these centers are set up in the principal 
town of each academic region. in principle each center comprises three sections: 
literature, languages and science . The center is under the authority of the direc- 
tor or directress of the "école normale”. 








Attached to this director and to each of the sections is a "profes- 
seur agrégé", a director of studies who is also expected to give courses comp]ement.- 
ing the work of the teachers. Professors from the schoci or from other establish- 
ments can be called upon to assist in teaching the section. 


The study programs are designed to offer well-rounded training either 
in literature or science . 


At the "facultés”" the students work toward certificates of higher stu- 
dies provided for their training. They complete their training at the "école normale" 
under the supervision of directors of studies and by attending sessions of pedagogical! 
training in the "colléges d'enseignement général”. 


The period of study in these centers is one or two years according to 
the tevel of the student at the time of admission. 


- - Creation of a "certificat d'aptitude pédagogique” for the "Collages 
d'Enseignement Général" - this certificate has been introduced at each miversity. 
The examination is open: 





to teachers who have finished their normal training program in the 
training centers for future professors of the C.E.G.; 

to all those who have taught at least four years in a primary oublic 
school and hold a certificate of higher preparatory studies("certificat d'études su- 
périeures préparatoires") (sciences) or the certificate of general literary studies 
("certificat d'études littéraires générales", also called "propédeutique”). 

to titular or probationary teachers who have their diploma ("licence") 
in letters or science and have taught for at least one year. 


The examination includes theoretical and practical tests: 


~ Theoretical tests, written and oral, bearing upon the scientific sub- 
jects taught in the "collages d'enseignement général". 

~- Practical tests; the university and pedagogical record of each candi- 
date must be presented to the Jury before deliberation. 


b) Preparation for teaching agriculture and home economics 





Preparation for teaching agriculture in the "colléges d'enseiqnement 
général” has been set up in the Universities of Caen, Lille, Nancy and Toulouse. The 
program is open to titular teachers who are less than 30 or who hold the certificate 
of aptitude for post-schoo! agricultural education. The first year they work toward 


the "certificat d'études supérieures a orientation agricole", the second year toward 
the S.P.C.N. (a diploma for studies in Chemistry, Physics and Natural Sciences). They 








pledge themselves to spend 10 years as elementary school teachers or as inspectors of 
primary schools. 


Women teachers, especially recent graduates who wish to teach home eco- 
nomics in the "colléges d'enseignement général" or in the "écoles normales", can pre- 
pare for the $.P.C.N. * at the University of Caen and then the "certificat d'aptitude 
a l'enseignement du travail manuel" at the "Lycée Balzac" in Paris. 


4) Teaching of retarded children 





A certain number of classes or schools need teachers, men and women, who 
wish to devote themselves to children who are sick, retarded or at least poor in 
studies. 

a) Outdoor schools ("maternelles" or generally primary) 





The certificates of aptitude for teaching in the outdoor schools is grant- 
ed teachers over 21, who hold the C.A.P. (certificate of pedagogical aptitude) and who 
have taught for one year in an outdoor school or have taken courses leading to this ex- 
amination and who, in both cases, have passed the tests of this examination which covers 
the following: . 


- Written: psychology and teaching methods of the outdoor schools, hy- 
giene and physical education (average grade of 10 out of 20 points required). 


- Oral: tests in hygiene and teaching methods. 


- Practical tests: a lesson of general instruction, a physical education 
or singing lesson. 


A three and a half month preparatory course for this C.A. (certificate of 
aptitude) is organized each year at the National Center of Outdoor Education in Suresnes 
(Seine). 


b) "Ecoles de perfectionnement" (Schools for the mentally retarded) are at- 
tached to primary schools or grouped in an autonomous school for such children. They 
admit children of the same sex, aged 6 to I4, who are mentally deficient but capable of 
improvement. 





The C.A. for teaching retarded children is granted to teachers, men and 
women, who are at least 21 and hold the C.A.P., have taught for a year in a class for 
the retarded or in an institution for the deaf and dumb or blind, or who have taken 
the preparatory courses for the following examinations which all of the above must pass: 


- Written: basic physiology, hygiene, psychology of and teaching methods 
for retarded children. 


- Oral: psychology of and teaching methods for retarded children. 


- Practical test: a lesson for a class of retarded children. 


The practice teachers must pledge themselves to teach in the "écoles de 
perfectionnement". 








* 
S.P.C.N. 1S THE DIPLOMA REQUIRED BEFORE UNDERTAKING UNIVERSITY COURSES TOWARD THE 


"LICENCE IN THE VARIOUS BRANCHES OF SCIENCE. PREPARATION TAKES ONE YEAR NORMALLY 
AND 1S CARRIED OUT IN THE FACULTY OF SCIENCE. 









a 


Pegproras Bk WER A 


c) Classes for paralyzed, half-blind and hal f-deaf children 





For a few years classes have been set up for paralyzed, hal f-—blind or hal f- 
deaf children. Positions of teachers have also been created. 


5) Post-school agricultural and home economics teaching 





In the country teachers can take part in post-school agricultural instruction 
and women teachers in post-school agricultural and home economics instruction. The teach- 
ers prepare for the certificate of aptitude during a period of eight months in an agricul- 
tural school, the women teachers during a school year at the National Center of Studies 
in Home Economics of Montlignon (Seine-et-Oise). 


Candidates for the written examinations must have spent a year in teaching: 
three years in teaching are required before taking the other examinations. 


The tests of the C.A. are as follows: 


For the male teachers: 





- 2 written examinations, one on truck farming, the other on the livestock 
of the region; 


- a series of practical tests (recognition of plants, rocks, animal pests, 
ete...) 


- a series of tests on gardening and poultry raising; 


- a series of tests taken on a farm with regard to its functioning, and to 
production. 


For women teachers: 





- Two written examinations, one on the agricultural part of the program, 
the other on home economics, hygiene and child care; 
- Three practical tests on horticulture, cattle raising and dairy farming; 


- Three practical tests on home economics, cooking and the making and care 
of clothes. 





CHAPTER V. OTHER TEACHING CAREERS OPEN TO "INSTITUTEURS" 








1) "Inspection primaire” and direction of the "Ecole Normale” 





Teachers who have spent 10 years in public education establishments are eli- 
gible as candidates for the certificate of aptitude for inspection of primary schools 
and direction of the "écoles normales". Preparation for this C.A. is offered at the 
"Ecoles normales supérieures” of Saint-Cloud and Fontenay (after a general education 
examination, at the "Ecole normale" of Clermont-Ferrand and at the "Facultés des lettres" 
of Montpellier, Rennes and Toulouse; the "Institut de Psychologie" of Strasbourg and the 
"Ecole pratique de psychologie et de pédagogie” of Lyon, !60 rue Pierre-Corneille, offer 
also correspondence courses for the C.A.; the S.U.D.E.L., 5 rue Palatine, Paris 6, and 
the Center of Higher Studies, 21 rue Racine, Paris 6, offer correspondence courses only. 


- After obtaining the C.A. and spending two years as probationary inspectors, 
the candidates become titular inspectors. 


- To be named directors of the "écoles normales", they must hold the former 
"certificat d'aptitude au professorat des écoles normales et des colléges" or the "li- 
cence", and have served as professors in "écoles normales" for three years and inspec- 






























tors for two, and be at least 35 years of age. 


2) The teaching assistant 





For teachers who wish to teach older children than those of the primary 
school there are possibilities outside of the "collages d'enseignement général". They 
can obtain a post as a teaching assistant ("adjoint d'enseignement") in secondary edu- 
cation if they hold a teaching diploma ("licence") and then become certified profes- 
sors if they hold the C.A.P.E.S. (Certificate of Pedagogical Aptitude for Secondary 
Education). 


Teachers can be candidates for the first part of the certificate of apti- 
tude for professorship in the technical colleges if they are at least 20 and less than 
35 and hold "certificats de licence", and to the second part after a period of study 
and practice-teaching. 


3) Educators in reformatories 





Young teachers who wish to work with juvenile delinquents can request 
appointment as educators in reformatories. They must, however, pass the required medi- 
cal and psychological examinations. They are entrusted with the observation of the be- 
havior of the children in their charge, organization of activities, teaching and super- 
vision. 


4) Treasurer of an educational institution 





Teachers attracted by the position of Treasurer of an educational institu- 
tion can, if they hold the "baccalauréat" or the "licence", take competitive examina- 
tions for appointment as an assistant in the economic services or as an assistant 
manager. Candidates for both jobs must be under 30 at the beginning of the year when 
the examinations take place. 


5) Guidance counseling ("orientation profess ionne!l le” ) 





Rather a large number of teachers are interested in working as guidance 
counselors. Candidates for these jobs can, after a probationary period, be sent for 
two years of study to the "National Institute for the Study of Work and Vocational 
Orientation” in Paris, or to the "Institute of Human Biometry and Vocational Orien- 
tation" in Marseille. They must be at least 2! by July |. After obtaining the 
guidance counselor's diploma, they must take examinations. 











CHAPTER Vi. PEDAGOGICAL RESEARCH AND CULTURAL IMPROVEMENT OF TEACHERS 














From his first day of teaching the young teacher weighs al] that separates 
his training from the demands he is faced with in class. Only in the light of every- 
day experience can he progressively become master of a difficult task. Throughout his 
career he will pursue this search for a better understanding of the child and for the 
most effective method if he wants to escape routine and take advantage of the discov- 
eries that modern educational research constantly puts before him. The educator worthy 
of the name is an insatiable student, desirous of extending the general and profession- 
al culture which only began during his years at training school. 








1) The "Centre National de Documentation Pédagogique” 





Governmental and professional organizations have created institutions and 
instruments to help the teachers in their efforts for self-improvement. There are first 
of all Pedagogical Libraries in the main towns which provide free circulation of educa- 
tional, literary or scientific works, and annual pedagogical conferences which assemble 
all the teachers of each "canton" * and are presided over by the Inspector of primary 
schools or the "Inspecteur d'Académie". The documentation services as a whole, in- 
cluding the oldest such service, the "Musée pédagogique” which dates from the beginning 
of the Third Republic, constitute the "Centre National de Documentation Pédagogique” on 
the rue d'UIm in Paris. 


Its services are easily available to students and teachers of the Paris area. 
Its circulating library, its projection service (films and slides), its bureaus of 
study, documentation, information and correspondence make it possible for teachers in 
the provinces to keep abreast of French and foreign educational activities and to ob- 
tain materials necessary for their teaching. Lectures, courses, information periods, 
a permanent exhibit of French and foreign text books, temporary exhibits devoted to 
the presentation of students' work, school equipment (teaching material proper,films, 
radio, television, recordings, etc...), comparative teaching methods in various spe- 
cialized fields in different countries, all of which attract a large number of visitors, 
among them teachers and their students. 


Various organizations are associated with the Center, such as the Centre in- 
ternational d'études pédagogiques de Sévres where conferences and training periods open 
to university students from all countries are organized, the Centre national d'en- 
seignement par correspondance which, with its 15,000 students, is "the largest French 
"lycée' and the largest technical institution", the Bureau universitaire de statisti- 
que et de documentation scolaire et professionnelle whose job it is to inform families 
of openings and careers available to young men and women. Various private associa- 
tions have offices at the "Musée pédagogique"” and there carry out their work in liaison 
with its specialized services: the Société francaise de pédagogie, the Groupe francais 
d'éducation, the Office central de la coopération a l'école, the Confédération des 
oeuvres laiques de vacances, the Fédération internationale des organismes d'échange et 
de correspondance scolaires, the Bureau francais de la correspondance scolaire inter- 
nationale, the Association des professeurs de mathématiques, the Association des pro- 
fesseurs de langues vivantes, the Union des naturalistes de |'enseignement du second 


degré. 
























































Some of them take part in pedagogical study groups ("groupes d'éducation 
nouvelle”), exchange ideas with French and foreign colleagues and work on pedagogical 
journals. 


Many of them take 10-day courses, organized by the "Direction de |'Educa- 
tion Populaire” in the following fields: physical education, environmental studies, 
artistic education, plastic arts, singing, reed instruments, puppets, popular art, 
educational films, supervision and direction of summer camps. More important courses 
offered at the regional centers of physical education and sports make it possible to 
obtain the "brevet d'aide-moniteur d'éducation physique et sportive"” for a special- 
ized pedagogical training. 





* 
ADMINISTRATIVE DISTRICT, SEAT OF THE JUSTICE OF THE PEACE. 
















2) Cultural Activities 





Teachers in urban areas have the opportunity to extend the scope of their 
intellectual knowledge by taking part in the numerous cultural or artistic events which 
the large cities offer to the public. They can attend museums, theatres, concert halls, 
libraries or lectures. Some take advantage of the nearness of a university to take more 
advanced courses and acquire new diplomas. 


Rural areas do not offer the same possibilities of general cultural improve- 
ment. However, it is not unusual to find a teacher working on a literary or scientific 
project in the country. Some of them participate in the research of local study groups. 
Others undertake personal projects requiring considerable erudition: studies of the geo- 
graphy, history or archeology of the region, monography of the area. 








CONCLUSION 
































We mentioned that the next few years were going to present serious problems. 
Indeed, although the number of children in the primary grades should scarcely change be- 
fore 1963, the "Collége d'Enseignement Général" will be affected by the increase in the 
percentage of students continuing their education as wel! as by the rise in population, 
and 200,000 to 300,000 new students will enter these establishments. It will also be 
necessary to divide up the most crowded of the 40,000 overcrowded classes; to add new 
classes everywhere where the development of cities and the establishment of industries 
causes an influx of people. And the rural bus system which encounters difficulties and 
expenses will by no means make it possible to afford compensating economies of teaching 
positions in country schools. 


Moreover, post-school training in agriculture and home economics/agriculture 
should be given to two or three times more young people than it is today. 


Handicapped children, for whom there are currently only |,807 classes for the 
mentally deficient, 107 for those with sensory defects, 69 classes for those with motor 
ailment and 878 classes for children with weak health, will need 19,000 new classes. It 
is only the absence of qualified teachers and funds which has reduced the number of al- 
ready proposed projects to 500 classes. 


This entire program, established by the "Commission de |'Equipement Scolaire" 
(Commission Le Gorgeu) in its general report dated July, 1958, came to the following 
conclusion: before 196! it would be necessary to recruit 40,000 teachers, men and women, 
to meet all these needs and 20,000 to make up for those going into retirement, or 60,000 
in all. Yet, during these five years the "Ecoles normales” graduated only 25,000 teach- 
ers. Thus an average of 5,000 substitutes each year must be recruited and even a still 
higher number this year since the situation will improve afterwards. 


These estimates did not take into account the provisions of the January 6, 1959, 
decree concerning a reform of public education. This reform which is being carried out 
in stages, especially the extension of obligatory school attendance, will not make its . 
effects felt until 1967, but the organization of the "cycle d'observation" which re- S 
quires classes of limited size and in which teaching will be handled in part by teachers, 
and perhaps cultural education as well will necessitate recruiting new teachers for 
primary schools. 
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CHAPTER VII. THE "ECOLES NORMALES" FOR TEACHERS. 








|) Historical Survey 





A pedagogical seminary, opened in Lyon during the 1660's, and Institutes of 
pedagogical training, created in Reims and Paris between | 684 and 1690 by Jean-Baptiste- 
de-la-Salle who founded the "Institut des Fréres des Ecoles Chrétiennes", are the pre- 
figuration of the future "Ecoles normales d'instituteurs". However, they were only 
isolated initiatives of definite significance but without lasting repercussions. 


The men of the Revolution were interested in training teachers to instruct 
the people, but they had neither the material means nor the time to carry their projects 
into practice. 


It was not until 1833 that a law on primary education - the Guizot Law - 
ordained the opening of an "Ecole normale” in each department. Within a few years more 
than 30 "écoles normales" opened, adding themselves to the few institutions of the same 
sort (15 to 20), founded under the Empire and Restoration for the training of school 
teachers. Until 1848 the "Ecoles Normales" played an important role in the recruiting, 
intellectual orientation and professional preparation of teachers. 


Regarded suspiciously by the Falloux Law (1850), under strict subjection to 
political authority during the Second Empire, they did not return to favorable condi- 
tions of functioning until after 1867 when as a result of the Duruy Law, the level of 
their studies and the status of their personnel were raised. 


The Third Republic finished the work of Guizot and Duruy. A law of August 9, 
1878, made it obligatory for the Departments to establish and maintain not only an 
"Ecole normale” for male teachers but also for women teachers. 


Laws and decrees in 1886 and 1887 definitively organized the "Ecoles normales”". 
They are departmental establishments. The Department equips and maintains them. The 
State assures their functioning. They are secular, that is, without religious affiliation. 
The texts of 1886 and 1887 did away with the Chaplains of the "Ecoles normales”. The stu 
dent teachers are left entirely free to fulfill their religious obligations outside the 
school. 


In 1940, after more than a half-century of service to public education and the 
country, the "Ecoles normales" - an achievement and illustration of the Republic - were 
abolished by the Vichy government. 


With the Liberation, the provisional government pronounced their re-establ ish- 
ment. Since 1944 the "Ecoles normales", faithful to the spirit of the founders of the 
secular school and mindful of the needs of a France to rebuild, have patiently restored 
their buildings, regrouped their administrative and teaching staffs, recruited students - 
in brief, they have recovered the means to fulfill their mission. 


Presumably new tasks will devolve upon the "Ecoles normales” in the near fu- 
ture as a consequence of certain social developments in France: unprecedented population 
growth and significant expansion of instruction, without mentioning the perspectives 
opened up by the educational reform measures already promulgated or under study. The 
function and role of the "Ecoles normales" are doubtless destined to develop, and 
their means to grow. 




























2) Status 





a) The "Ecoles es" depend on the Ministry of National Education for 
the appointment and payment of their teaching and administrative staffs, the organi- 
zation of competitive entrance examinations, their schedules and teaching programs as 
well as the general conditions of their functioning. 


b) They depend on the Department to which they furnish communal teachers 
for the acquisition, maintenance and expansion of buildings, the installation and 
maintenance of equipment in the dormitories, offices, classrooms, laboratories, 
sports fields, etc, 3uildings and equipment are the property of the Department. 


This dual dependence of the "Ecoles Normales" is seen in their budgets 
which contain both State and pepartmental credits in the composition of their admin- 
istrative councilswhich include members of the academic administration or persons des- 
ignated by it along side representatives of the "Conseil général”. 


The "Ecoles Normales" are public institutions of the State, endowed with 
legal status and financial autonomy. They are responsible to the rector under the au- 
thority of the Minister of National Education. Each school is administrated by a di- 
rector of directress and an administrative council. An "intendant" or a bursar takes 
care of finances and bookkeeping. 


3) Living Conditions for Students at the "Ecoles Normales” 





Most "Ecoles Normales” have enough room to accept their students as boarders. 


Living in is, in fact, the compulsory system for "Ecoles Normales". it im- 
plies rules for collective living. In the "Ecoles Normales" today these rules derive 
their inspiration from the tradition of liberalism and tolerance which characterizes 
French education. They help particularly to awaken and develop a spirit of initiative 
and sense of responsibility in young people aged 15 to 20. 


In general the "Ecoles Normales” which are carefully fitted up, comfortable 
and well equipped, offer very favorable conditions for life and work in common. Under 
the authority of directors and directresses as well as professors and "intendants” or 
bursars, the students take part in the maintenance of their houses and in the organi- 
zation and supervision of the various activities. In an atmosphere of trust the future 
teacher learns to become a man and an educator. 


During the years of preparation for the "baccalauréat" student teachers are 
granted free tuition, room and board. Moreover, the State allocates an annual al low- 
ance for school outfits and equipment to each student. 


Certain Departments grant their "Ecoles Normales" funds for supplying school 
clothes to their students. 


From their entrance into a class for professional training, student teachers 
receive a salary as probationary government employees. They then are no longer given 
free school materials and board. On the other hand, they continue to have the right to 
a room provided by the school. If, for lack of space, a room cannot »e assured to them, 
an allowance can be allotted to them. 


4) Role 


As government employees, the teachers are grouped departmentally. For example, 
one is a teacher in the Department of the Yonne, another in the Department of the Ain. 
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Change from one department to another is regulated. 
is the teacher legally entitled to such a change. 


Only in certain well-defined cases 


In each department it is the responsibility of the "Ecoles Normales", taking 
the needs of public schools into account, to assure the recruiting and training of ele- 
mentary teaching personnel: primary schools, "écoles maternelles", or classes in “cours 
complémentaires" for boys and girls, generally connected with primary schools of the 
principal town of the canton. 


It is the job of the "Ecoles Normales" to recruit and train, for the posts 
available from year to year, the necessary number of young teachers who meet require- 
ments of general culture and professional ability. 


It must be observed that for a decade the personnel needs of the "écoles 
maternelles", primary schools and "cours comolementaires" have increased to such an 
extent that the "Ecoles Normales" have not been able to meet demands. A considerable 
number of substitute teachers, hired directly by the "Inspecteurs d'Academie"” have be- 
gun their teaching assignments in most cases without previous experience. By concen- 
trated training periods, generally one semester, the "Ecoles Normales", depending upon 
their available space and personnel, have contributed to the information and profes- 
sional training of these teachers who were employed without preparation for the respon- 
sibility of instructing and educating children or adolescents. 





BRETAGNE: THE NEW SCHOOL BUILDINGS AT SAINT-MALO 











We mentioned above: General culture and professional ability, The "Ecoles 
Normales" offer future teachers an education sanctioned successively by the "baccalau- 
réat" - a diploma for general culture - and the certificate for completion of studies 

in teacher training, C.F.E.N. ("certificat de fin d'études normale§) - a professional 

diploma which, besides its own value, stands instead of the written and oral examina- 

tions of the certificate of pedagogical aptitude (C.A.P.) required to become a titular 
teacher of primary public education. 








Their goal is to train well informed, cultivated teachers who will serve 
the interests of children and the public schools with the same lucid devotion and who 
will know how to govern simultaneously their professional and private lives. 


In their teaching the "Ecoles Normales" give an important place to the peda- 
gogical methods whose value and effectiveness have been established through long use. 
Retaining the traditional ideas which hold permanent interest, they assure, in regard 
to theory and practical application, the continuity indispensable to educational action 
and the stability necessary to the national institution which public education in France 
is. 

Nevertheless with respect to the principles, ends and means of education, 
their faithfulness to the teachings of the philosophers and educators of the past in no 
way prevents them from considering the requirements of the world of today and the foresee- 
able needs of the world of tomorrow. They aim to train teachers capable of preparing 
the youth for the tasks and responsibilities which the rising generations must assume. 


5) Structure and recruiting 





To become a teacher one must hold the "baccalauréat" degree: the "Ecoles 
Normales" therefore prepare their students for the "baccalauréat". Once they have 
earned the "baccalauréat", they are offered theoretical and practical professional 
training at the "Ecole Normale”. 


The "Ecoles Normales" are organized on this basis: on the one hand classes 
of preparation for the "baccalauréat", which last two or three years; on the other, 
classes in professional training which take one or two years. 












The total period of study is four years, divided according to the two sys- 
tems below: 


a) Baccalaureat: three years; professional training: one year. (The system 
more often followed) 


b) Baccalaureat: two years; professional training: two years. 


Admission to the "Ecoles Normales" is through competitive examinations for 
entrance into the so-called "baccalauréat” class3s and the so-called professional train- 
ing classes. The entrance examination into the professional training classes, re- 
served to young men and women in the secondary schoo! who have already earned the coa- 
plete "baccalauréat", is not given in all the Departments. 


a) Entrance into the Classes of Preparation for the "S8accalauréat” 





Each year in June all the "Ecoles Normales" hold a competitive examination — 
for entrance into the "classe de seconde". The candidates must be more than 15 and less 
than 17 on January | of the year the examination is given. 
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Once admission to the "Ecole Normale" is secured, the students pledge 
themselves to teach in public educational establishments for 10 years. This is 
called the "decennial engagement". 


The knowledge required of candidates corresponds to the general level 
of the "classes de troisiame" in secondary education. (9th grade) 


The examination includes two series of tests. Each test is graded from 
0 to 20. A zero, upheld after deliberation by the jury, disqualifies the candidate. 


The tests in the first series are: 





1° ~ A spelling and penmanship test consisting in a dictation of 20 lines 
followed by four questions: two regarding vocabulary and expression, two on grammar; 
the candidates are allowed forty minutes to answer the questions and re-read their work. 


A zero is eliminatory for each part of the test. 


2° -~ Written commentary of a French text; 2 1/2 hours. 


3° - Mathematics: reasoned solution of two problems, one on geometry, 
the other on arithmetic or algebra or on both. 2 1/2 hours. 


4° —~ Modern languages: a translation followed by five brief composition 
exercises and a question asked in the foreign language and requiring a reply of five 
to six lines in the foreign language. 2 hours. 


No candidate can be admitted to the tests of the second series if he has 
not obtained the average for the whole of the tests of the first series: 80 points. 


The tests of the second series are: 





1° ~ Reading of a French text, followed by questioning. 20 minutes per 


candidate. 


2° ~ A fifteen-minute literary, scientific, historic or artistic talk is 
given by a professor of the "Ecole Normale” before the candidates. They are not al- 
lowed to take notes and are given an hour and a half to write a report. 


3° - A test in free-hand drawing. 2 hours. 


4° —- A music test including a simple exercise on the elements of music 
and the performance of a song chosen from the list established each year by the Ministry 
of National Education for all the Academies. 


5° ~ A test in hand crafts for the boys (iron, wood, moulding or binding 
at the choice of the candidate) or for the girls, needlework on a ready-made pattern. 
2 hours. 


6° - A test in physical education. 


The student-teacher, admitted "en seconde" (l0th grade), devotes three 
years to preparing for the "baccalauréat". The student who enters directly "en premiére” 
(lith grade) has only two years for this same preparation. In the first case, profes- 
sional training will last one year, in the second, two years. 


b) Entrance to the professional training classes 





In September a certain number of "Ecoles Normales", designated each year 





















by the Ministry of National Education, gives a competitive examination for "bacheliers” 
over 17 and under 19 on January Ist of the year of the examination. The candidates. are 
authorized to take the second part of the "baccalauréat" examination and the competitive 
examination the same year. They must also undergo a medical examination and accept a 
"decennial engagement". Those who are placed on the admission list after they have passed 
the examinationenter the "EcoleNormale” for astudy program of 2 years, The first year is 
devoted to theoretical and practical studies at the "Ecole Normale” and to practice 
teaching in practice schools or at the "école annexe”. At the present time the second 

year is spent doing student-teaching in primary classes. 





The examination comprises two series of tests. It does not bear upon any 
specific program of learning. The tests call upon the general knowledge and aptitudes 
which every "Sachelier” should possess, no matter what his field of concentration. They 
require of the students sound reasoning, good mental habits and an ability to express 
themselves clearly and correctly, both orally and in writing. 


Tests of the first series: 





Essay on a general subject. 3 hours. 
Spelling (graded on the essay) 
Penmanship (graded on the essay) 


A written report on a scientific talk including experiments or obser- 
vations and lasting 1/2 hour. 1 hour. 


Tests of the second series: 





Reading and commentary of a French text. 20 minutes. 


A talk by the candidate on a general topic, drawn by lot. A 20 minute 
speech with an hour's preparation. 


Explanatory drawing or diagram of a simple mechanism placed in the hands 
of the candidate. 2 hours. 


Admission to an "Ecole “Normale” does not close the doors to examinations which 
lead to professorshio. 


Of course the goal of the "Ecoles Normales" is above a1! to recruit and train 
excellent teachers who will devote themselves to the instruction and education of chil- 
dren in the "écoles maternelles" and the primary schools. ‘%3ut in the very organization 
of the "Ecoles Normales” there are provisions which favor access to higher studies. Once 
they have obtained the "baccalauréat", or a year or two later, the best of the student- 
teachers are given the opportunity to orient themselves toward preparation for careers 
as professors. Each year upon proposal by the directors and directresses of the "Ecoles 
Normales" with the consent of the Councils of Professors, student-teachers who offer 
strong evidence of intelligence and character, receive scholarships for the continuation 
of their studies from the Ministry of National Education; in special classes at the "lycée" 
or "école normale", they can then prepare themselves for the entrance examinations to the 
"Ecoles normales supérieures" of St-Cloud, of Fontenay-aux-Roses, of technical training 
and of physical education. Under the same conditions they can also gain entrance to pre- 
paratory classes for professors of musical education, design and artistic education. They 
also have the possibility of obtaining the teaching "licences", the different certificates 
of aptitude for professorship, even the "agrégation". Former students of the "Ecoles Nor- 
males" now figure each year on the lists of new "agrégés". 
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it must be added that in the "Ecoles Normales" of "Académie" seats, sections 
for preparation for teaching in the "cours complémentaires" have been organized. These 
sections accept student-teachers in literature and science from the various "Ecoles 
Normales" of the "Académie". Liberal regulatory provisions make it possible for these 
young people to compete for entrance to the Institutes of Preparation for Teaching in 
Secondary Education (1.P.6.8)*, created within each university and attached to the 
"Facultés". 


It is thus very clear that the "Ecoles Normales" no longer lead to static 
careers. Their students, if gifted, can do brilliant work and, as professors or admin- 
istrators, they can obtain positions of great responsibility. 


This article was based principally upon the articles: L'INSTITUTEUR by F. LAUNAY and 

LES ECOLES NORMALES D'INSTITUTEURS ET D'INSTITUTRICES by L. DE FOND, published in No. 103- 
104 of the review AVENIRS, May-June, 1959. Other source: L'ECOLE PUBLIQUE ET SES MAITRES, 
a publication of the Ministry of National Education ("Mémoires et documents scolaires"). 


The basic documentation was made available by the service of documentation and informa- 
tion of the "Institut Pédagogique National". For further information, write to the French 
Cultural Services, attention of the Documentation Service. 
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1.P.E.S. “INSTITUT DE PREPARATION A L°ENSEIGNEMENT DU SECOND DEGRE’. THESE ARE RE. 


CENTLY CREATED INSTITUTES FOR THE PREPARATION OF SECONDARY SCHOOL TEACHERS. ADMISSION 

1S BY COMPETITIVE EXAMINATIONS. THE STUDENT- TEACHERS OF THE |.P.E.S. RECEIVE A SALARY 
THE NUMBER OF YEARS OF STUDY HAS RECENTLY BEEN RAISED TO 4 IN ORDER TO ENABLE THE STU- 
DENTS TO PREPARE ALL THE EXAMINATIONS REQUIRED: ‘Licence’ (2 years), ‘C.A.P.E.S.°(1 yvear 
“AGREGATION’ (1 YEAR), WHILE IN THE'I.P.E.S. * THts MEANS THAT THEY RECEIVE SUPPORT FROM 
THE STATE THROUGHOUT THEIR STUDIES. 
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THE FRENCH “ECOLE MATERNELLE” 
| INTRODUCTION 


Does the French "“école maternelle" have a method of its own? It could be 
doubted, with the "écoles maternelles” so diverse -- each rooted in its own soil, fash- 
joned by its teacher -- with their different blendings of pedagogical doctrines; but 
when one visits "écoles maternelles” outside of France, one realizes how much the French 
nurseries reflect French moods, tastes and culture; one perceives the solid framework of 
the principles of French education supporting them. This very variety which could be 
disconcerting, then assumes its true significance: it expresses respect for the human 
personality -- the personality of the teacher, that of the child -- an invincible taste 
for freedom and confidence in humanity. The various efforts of the teachers al! aim at 
keeping their work outside of any constraining system; each of their achievements is 
marked by the same concern for moderation, based in reason on understanding of children, 
their interests, their needs and their social environment and inspired by clear-sighted 
love of children, 
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CHAPTER |. HISTORY AND DEFINITION OF THE FRENCH "ECOLE MATERNELLE” 








The history of the French "école maternelle" is long; its richness has been 
slowly and patiently acquired; it has its traditions which must be disclosed; but this 
richness does not weight it down, nor do these traditions make it static; it is vital 
and constantly reborn. 


The French "école maternelle” has its origin in the little knitting schools 
of Pastor Oberlin (1771) and in the establishment of infant schools, the first of which 
was opened in Paris in 1826. Such distant origins speak for the long experience of the 
"4cole maternelle”. From the beginning it was devoted to the protection of very smal! 
children and to their education. 


The infant schools which sheltered poor children were shabby, sad and humble; 
their attendants were ignorant and lowly. When in |867 Victor Duruy called upon Mme Pape- 
Carpentier to study the question of better organization of the infant schools, they were 
definitively condemned by this woman of clear intelligence and strong will who could an 
ticipate what the "écoles maternelles" and their teachers should be; for she had studied 
childhood from the pedagogical viewpoint and she loved children. 


it was Mme Kergomard who gave her dreams reality and form. Mme Kergomard is 

scarcely known outside France because she is not responsible for a system of theoretica] 
and practical pedagogy; but she set up and she gave France the "école maternelile". In 
1879 Jules Ferry associated her with Ferdinand 8uisson to organize the French "école 
maternelle" according to the principles which the French Republic had adopted for the 
organization of the primary schools. Mme Kergomard then replaced the infant schoo! with 
a school which must be "maternal" in spirit; a non compulsory, but public, free, lay 
school. She wanted the school for small children to be called a school to show clearly 
that she entrusted jt with the education of these little ones, and not only with welfare 
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assistance; she thus firmly separated it from "good works", from "public charity", from 
"beggary", from the protective and often tyrannical tutelage of private charities. "It 
is an institution in which the child must blossom in physica] health, in moral wellbeing, 
in strength, in grace, in behavior". (P. Kergomard) 


es... % 


Since 1885 the "ecoles maternelles” like the primary schools have been the 
responsibility of the Communes with regard to buildings, furnishings and teaching ma- 
terials, the responsibility of the State for salaries of teachers; programs and regu 
lations are established by the Ministry of National Education. Thus Ferdinand 8uisson 
and Mme Kergomard cleared the path along which the French "école maternelle”" still pro- 
gresses. The similarity between the primary school and the "école maternelle" which 
goes back to their origins is one of the most remarkable traits of French academic orgqa- 


nization: they are both State institutions: they have the same mission of educating chil 


dren: like the primary school to a greater extent than the primary school because it 
takes in very young and very frail children -- the "école maternelle takes care of child 
welfare even though this social service is not necessarily its job. The "école mater- 


nelle” must be provided in every Commune of more than 2,000 residents, and the pressure 
of public opinion leads to their opening everywhere. Since 1886 it has become so well 
separated from welfare work and so well adapted to the service of education that today 
it is attended by children from all social levels. Before the Second World War few 
countries had organized a State service for the education of very smail children. It 
is to a growing interest in child development that we owe the creation of these "écoles 
maternelles” 


Mme Keraomard after thus clearly defining the "@école maternelle" as a part 
of national education, devoted her untiring energies to implanting it in the country, 
to specifying its role, to differentiating its particular methods from the teaching 


methods of the primary school which could not suit it. She did not immerse herself 
in 2 pedagogical system nor did she organize a theory of her own; she did not leave 
the heritage of a pedagogical doctrine of the French "école maternelle”". This fact 
is extremely important: the entire evolution of the French "école maternelle" is ex- 
plained by this character of practical realism, by this love of an endless quest with 


which Mme Kergomard marked it from the beginning. The "ecole maternelle” has remain- 


ed hostile to formalism of any kind, to any dogmatic inflexibility, but sensitive to 


e 


the very movement of life, ideas, scientific research; each teacher feels free in her 
class, each child feeis free beside her. here is no pedagogical system of the French 
"6cole maternelle”: but is there not an atmosphere particular to the French "école ma- 


ternelle"? Although Mme Kergomard did not offer this "ecole maternelle" a theory, she 





was its inspiration and her influence has given remarkable continuity to the work of 
teachers and itnspectresses 
x CHAPTER {1 METHODS PECULIAR TO THE FRENCH "ECOLES MATERNELLES” | 








A. Probiems to be solved for the establishment of the new methods 


The most difficult of the problems which Mme Kergomard applied herself to sol- 
ving was that of making a clear distinction between the methods of the primary school 
and those of the "école maternelle”. 


When the "@cole maternelle" was organized, the attendants of the infant schools 
had to be replaced by the teachers who had been trained for teaching in primary schools. 
It was necessary to adapt them to their new job and first of all to define this new job 














by proceeding cautiously and experimenting. "The ‘Ecole maternelle' is an enlarged 
family; the headmistress is the mother of a large number of children. But what do : 
children aged 2 to 4 do in their own homes? They don't do anything in particular —- 's 
above all they don't take lessons -- but they must be doing what is necessary, since 
they succeed in developing ohysically, intellectually and morally without apparent ef- 

fort, in a normal way and without their mothers seeming to have anything to do with it.” 

It remained to persuade the teachers that they should not teach, but attentively watch 

the children, channel their activities, help them go from baby talk to language "with- 
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out ap,7rent effort" -- a very difficult job. For the children, Mme Kergomard wanted 
"free activities” with equipment suitable to them: "lots of toys, sand, pails and 
shovels; then balls, wheelbarrows, wagons — anything is good for the child provided 


he can do something with it and provided that on this something he impress his little 
personality.” 


It is only slowly that the fundamentai originality of the methods of the "école 
maternelle"” was recognized by French pedagogues and even by the teachers. But today the 
long battle begun by Mme Kergomard has been won. The programs and instructions of 1921 
which capped her achievements leave the teachers extreme freedom of interpretation. 
Centers of pedagogical research have multiplied: regular pedagogical conferences ; 
"écoles annexes", laboratories at the "écoles normales"; study circles directed by the 
primary inspectresses in their areas. 


Documentation centers have multiplied; temporary, permanent, fixed or circula- 
ting exhibitions of drawings and children's work, exhibitions which are those of the 
works of the school, of an inspectress's area, of a city or a department. A permanent 
national center of information has been opened at the "Musée pédagoqgique”. 


And then one day the "ecole maternelie" freed itself from the primary school, 
and through its efforts for independence it established methods -- active methods, new 
methods, the methods of individual work, of team work, which the primary school has 
copied; secondary classes have followed the "école maternelle" along paths which it 
was the first to clear. 


8. Pedagogical principles of the French “école maternelle" 





iid RPP cep ie RNS Sa EDEN 


The establishment of so-called new methods by the French "école maternelle" fits 
into the research movement which has been pursued everywhere in the world for nearly 
100 years by scholars of all kinds and leads us toward a refreshed and always more spe- 
cific understanding of the child, his needs, his interests, the biologica! and physio- 
logical conditions of his growth, toward a clearer analysis of the social milieu in 
which he develops, toward pedagogical systems which adapt themselves to the progress 
made in all the human sciences. It is to the credit of French "maternal" teachers to 
have always been attentive to this research; to have tried to enrich their role with 
al! the truths brought to light; to have tried them out; to have applied them with that 
critical independence, that prudence, that moderation which are characteristically French, 
to what they have learned from direct observation, personal experience, intuition and 
their previous training. 
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It is possible to distinguish the essential traits of recent discoveries in the 
pedagogy of "écoles maternelles" and the contribution of contemporary science to this 
pedagogy. 
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The job of the teacher of young children has assumed a new importance and a new 
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meaning because diologists, physiologists, pediatricians, psychiatrists have recognized 
that the period of childhood from 2 to 7 -- the age group for the "école maternelle" -- 
is the one in which sensitivity, imagination and character receive such deep impressions 
that the entire life of the child, become adult, will not erase this mark: the color of 
interior life, set at age seven, will hardly change thereafter. The "école maternelle" 
has been transfigured by this knowledge; the teachers know the full significance of 
their work, they know that the essential thing for them is to try to create this "at- 
mosphere" -- which makes it possible for the child to blossom forth in confidence, joy 
and light. 


2) Submission to the natural rhythm of the child's development 





From biologists and physiologists, the teachers have also learned that the 
entire life of children is subordinate to the process of their growth. Doctors have 
pointed out the most favorable conditions for it, but the most precious revelations are 
those which concern the studied growth in the transformations of the nervous system, of 
the brain. The teachers have learned that the powers of the intellect appear successive- 
ly, as the nervous system becomes more complex; they have also learned that we have no 
power that can, for a single instant, hasten the maturation of the nervous system and 
consequently of spiritual forces. The teachers become necessarily more patient, more 
submissive to natural laws -- more attentive to those "sensitive periods” when the be- 
havior of the children, their tastes, their interests reveal that for the moment they 
have energies suited for a particular type of activity. This reasonable submission to 
nature gives today's "école maternelle” its slow rhythm and its flexible pace. 


3) Methodical and scientific observation of the child 





Psychologists have taught the teachers what methodical, scientific observa- 
tion is; generally until now they have used only the simplest tests with uneasy caution; 
but the description, definition and classification of the facts of child psychology es- 
tablished by psychologists, have supported, enlightened and guided the direct observa- 
tion and psychological experiences of the classroom. 





CHAPTER 111. GENERAL ORGANIZATION OF THE FRENCH "ECOLES MATERNELLES" | 





1) Organization and equipment 





a) Buildings 


Every Commune of more than 2,000 inhabitants has the right to open an 
"école materneile". The schools are built by the municipalities after approval of the 
plans by a special commission answerable to the Ministry of National Education. The "écoles 
maternelles" are independent from the primary schools. They have a special headmistress 
who is supposed to have specialized training. The Communes with less than 2,000 inhab- 
itants can attach one or two "maternal" classes to the girls' school, according to need. 
They are called "classes enfantines" and take children under school age. 


b) Internal organization 





Conditions for admission: The "école maternelle” is open to all children, 
without distinction of religion, race, social conditions or nationality. It is free for 
all, but not compulsory. The only conditions for admission are: age, from 2 to 6 years; 
state of health - the child must have had the required inoculations and be in a state of 
health which cannot be detrimental to his classmates. Entrance into the “école mater- 
nelle" may be made at any time of the year. 








































School hours: the "école maternelle” opens in the morning and closes in 
the evening at hours which make it possible for working mothers to take their children 
to schoo! and pick them up afterward. In large cities and industrial regions it gen- 
erally opens at 8 A.M. and closes at 6 P.M, 





Annual holidays: They are the same as those for the primary schools: 
the long summer vacation from July i to September 15; Easter vacation, 8 days before 
and 8 days after Easter; Christmas vacation, from Christmas Eve to January 2nd. The 
"école maternelle” is also closed every Thursday so that families who so wish can offer 
their children the religious instruction of their choice. However, on these days, the 
"école maternelle” stays open where necessary to help families. The children are then 
taken care of by "gardiennes” (attendants) under the control of the headmistress of the 
school. 





c) The domain of the very young 





in certain parts of cities children attend school when very young. Their 
presence in the midst of children aged 4 to 6 poses numerous problems, and it is well 
to envision reasonable solutions to some of them. 


it seems that these children whose needs, reactions, and interests are 
very different from those of their elders, should have not just a corner to themselves 
but their own special domain. They would live there among themselves, under the direc- 
tion of the teacher, in the quiet they need, with the rhythm of life that suits them, 
mixed only from time to time with the older children who would then welcome them in- 
stead of considering them as a permanent nuisance. 


This domain should he situated slightly out of the way of general activi- 
ties; it should be organized as "a true home" for children. 


However, to avoid separating them completely from the older children from 
whom they learn in every way, they should be placed with them for meals. 


d) The reception room 





This is the room in which the children are received as they arrive in the 
morning before school begins and when only one teacher is on duty. This room was set 
up to keep the child who arrives the moment the doors open from being inactive and bored, 
from finding the first moments of his school day toilsome and tedious. The reception 
room must be gay, comfortable, attractive, and must offer opportunities for individual 
or collective games and varied occupations. 


e) Sanitary arrangements 





Habits of cleanliness are all the more easily acquired when arrangements 
are good. S3efore the arriving child can join his classmates, he must be clean... or 
else the school takes care of it. There can be found either the large lavoratory with 
complete appointments for all the school or smal! lavorities scattered throughout the 
school. 


2) The Personnel 





a) The Headmistress and the teacher 





The headmistresses are paid by the State and chosen from among the best 
teachers of the "écoles maternelles"; they must have spent 5 years in an "école mater- 
nelle". Although the headmistress is almost always a specialist, the teachers can go 
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from the "école maternelle" to the primary school and vice versa according to their 
vocation and anotitudes. 


b) The school doctor and school nurse 





School hygiene has been extended to the "écoles maternelles". All the 
children must be examined at least once a year. The examination, which takes place 
in the beginning of the year, is a complete one and may be done in the presence of 
the child's parents. The doctor does not prescribe treatment. He refers the child 
to the family doctor or directs the child to the medical dispensary or hospital for 
a more thorough examination than he has made. He records his observations and sends 
a resumé of them to the family. 


The doctor takes care of the battle against contagious diseases through 
strict control of the maintenance of buildings, by tracking down suspect children. It 
is he who orders disinfection of buildings and in the case of a serious and widespread 
epidemic, closing of the school. All the information concerning the growth and health 
of the child is kept in a confidential medical file which only the doctor and his 
assistant know. 


The school nurses assist the school doctor when he makes his compulsory 
monthly visit and each time he sees the children. They take care of weighing and 
measuring, establish health cards, help the doctor with compulsory vaccinations and 
X-ray examinations, take children to hospitals and dental clinics when parents cannot, 
and visit families to inform them of the doctor's advice. With the headmistress they 
take care of placing children in the outdoor schools and fresh air camps. They are 
the assistants of the teachers and the headmistress for everything that concerns the 
health of the children. All these persons, paid by the local authorities, are under 
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the authority of the headmistress of the "école maternelle". 


c) School psychologist 





The post of school psychologist was recently created. The school psycho- 
logist has no teaching duties. He is at the disposal of the Psycho-biological 
Laboratory of the Child at the University of Paris which attaches him to a school group. 
His situation has often been defined. He regularly attends meetings of working commit- 
tees, held at the Laboratory. The school psychologist has a definite role to fill in 
the group to which he is attached. His work may be grouped under two distinct headings: 


Psychological examinations of the children - these are given to all the 
children and take place individually or collectively throughout the year. They make it 
possible to keep an individual psychological record which grows richer year by year 
and will thus provide valuable information at a later stage of the child's schooling. 





Psychological and psycho-pedagoqgical research - his double training as a 
teacher and as a psychologist makes it possible for the school psychologist to under- 
take research under the direction and control of the director of the Laboratory. This 
research concerns either improvement of the means of investigation at the disposal of 
school psychologists for the study and understanding of children or the psycho-pedago- 
gical study of subjects taught in school. This research work is generally conducted in 
teams. Mentioned below are some of the questions already studied, a certain number of 
which have been publ ished: 





- inquiry into backwardness in school 

- difficulties in learning to read and write 

- study of classes (6°, 3° and €.M.2) (middle course in primary school ) 

- differential psychology of the sexes 

- psycho-pedagogy of spelling 

- psycho-pedagogy of mathematics 

His role can be efficacious only if there is close co-operation between 
himself and the personnel of the "école maternelle". In fact, co-operation quickly and 


naturally becomes established between the headmistress, the teachers, the doctor, his 
assistant, and the school psychologist for the greatest benefit of the children. 


d) Attendants 


These are paid by the municipality and they replace the teachers for peri- 
ods of free play in the beginning, at the middie and at the end of the day when the 
school must open very early and close very late. This secondary personnel exists only 
where the need for it is felt. The "écoles maternelles" are very flexible in adapting 
to local needs. 


e) "Femmes de service" 





These are named by the headmistress and they are charged with the mainte- 
nance of the buildings and with seeing to the material needs of the children. 


3) Social role 


The "école maternelle" has a very vital concern for its social role, that is, 
for its mission of safeguarding children, of offering material and moral assistance to 
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the child and his family. The "école maternelle” has a social role just like the pri- 


mary school and the mutual means of assistance which both offer to families are nu- 
merous: cafeterias, fresh air camps, day nurseries, etc. 





School cafeterias - the school realized that it had to keep the children 
during lunch hour and then felt responsible for assuring them regular and rational 


meals, so that moral protection be doubled by safeguarding the health. 


Lunch is served 
to all those who want it. 


The organization of the cafeterias varies according to the size of the school 


and the financial resources available to the cafeteria. In certain cases the resources 


are provided by the price of the meals and the gifts in kind or money which come from 


the friends of the "ecole maternelle”. In urban areas cafeteria expenses are taken care 
of by the municipalities or by school funds. 


The choice of menus, the amounts served to the children, the hygienic condi- 
tions for the preparation of meals are under the direct supervision of the school doctor 
Below are menus for one week at an "école maternelle". 


A winter menu A summer menu 








Vegetable soup Raw carrots 


Ham Ham 
Lentils Monday Mixed vegetables 
Cookies 


White cheese with cream 








Vegetable soup 
Roast beef 
Cheese paste Tuesday | 


| Vegetable soup 
Roast beef 
Spaghetti with butter 


Apple pie Fruit in season 








Vegetable soup 
Roast beef Wednesday 
Buttered rice 
Apple sauce 


| 

| 

Beet salad 
Roast beef 
Mixed vegetables 
Caramel pudding 











Vegetable soup 


Tomato salad 
Blanquette of veal 


Slanquette of veal 
Thursday | 
Potatoes Potatoes 
White cheese, preserves Compote of cherries or other | 
fruit 








Vegetable soup 
Fish with white sauce 
Potatoes 
Preserves 


4 
| 
Vegetable soup 
Friday Fish with white sauce | 
Potatoes 


Rice pudding 








Vegetable soup Raw carrots with cream 
Roast beef 


Roast veal 
Saturday 
Spinach and potatoes Spinach and potatoes 
Sponge cake 


White cheese, preserves 
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Free milk — Due to the initiative of the municipality or to that of the head- 
mistress of the "école maternelle” or to private generosity, milk is offered in order to 
combat the undernourishment of children in heavily populated parts of large cities and 
in certain other areas. Milk is offered at 8 A.M. for those who arrive early and have 
not had breakfast, at 10 A.M. in the majority of cases and often at 4 P.M. 





Distribution of clothing - All the "écoles maternelles” have a charity service 
which distributes clothing, underwear and shoes to needy children, and furnishes al! or 
part of the clothing for children going to fresh air camps. Resources come from contri- 
butions by supporting members and from subsidies by the State, the Department or the 
Commune. 





Day-nurseries — The working woman is a social phenomenon that places sharp 
focus on the problem of the care of young children outside of school days and hours. In 
order to take care of these children the "écoles maternelles" in urban centers are open 
all year long. 





There are morning nurseries (from 7 or 7:30 to lunch time), afternoon nurseries 
(the regular ones that close at 6:30 or late ones which stay open until 7 or 7:30), Thurs- 
day nurseries where children can spend the entire day, have their meals or come only for 
certain hours. Vacation day-nurseries are organized for holidays (Al! Saints' Day, 
Christmas, Shrove Tuesday, Pentecost, summer vacation). 


Fresh air camps - The quiding principle of the "maternal" camp is to place the 
child in thé conditions required by his age, his build, his physical and emotional needs, 
to give him a vacation of his own, not on the fringe of an adult vacation. 





Special events in the "école maternelle" - Special events are of considerable 
importance at the "école maternelle";: preparation for them can become the center of nu- 
merous educational activities, and they are great sources of joy to the child. Schoo! 
and even class events tied in with ordinary educational activities include: birthday par- 
ties, playlets, puppets, organized games, celebrations for Christmas, Carnival, the ar- 
rival of spring, Mothers’ Day and the end of the school year. 





Societies of Friends of the School - The "écoles maternelles" are surrounded 
by societies which offer them support and assistance and reinforce and extend their ac- 
tivities. 








CHAPTER IV. PEDAGOGICAL ORGANIZATION 











A, Educational Materials 





it would be impossible to conceive of an "école maternelle” devoid of equipment. 
What is the exact role of the equipment? It must make it possible for children to work 
with "things" and consequently multiply, extend their possibilities of action. The school 
seeks out things that can be combined, transformed, upon which children can stamp their 
own personal mark and with which they can do creative work. Preference is given to ob- 
jectsthat can be picked up anywhere and which children gladly bring to school. We have 
to distinguish playthings from so-called educational materials. 


|) Play equipment: 





- Toys, equipment for physical exercises 


2) Educational equipment: 





- Equipment for sensory exercises which make it possible to isolate the qualities 


& -/*. ” 
‘err 


if 


a PS 





Pon’ 
>“ 
a 


Sd 


. 
. 





£ WH) Io 


Maternelle 


"Ecole 


the 


Handicrafts at 


LBI: 


A 





wo 
~ 








of things so that the child may learn to recognize them. Leaving no iniative to the 


child, this type of equipment is somewhat out of date. 


- Ideo-visual materials which bring about associations of ideas and develop 
a sense of the logical relationship existing between the object and the meaning it 
conveys. 


- Drawing materials. 


~ Equipment for crafts: materials affording a true effort of individual or 
collective creativity are sought out. 


- Audio-visual materials, including films, recordings, radio and television. 


- Equipment which facilitates the acquisition of certain techniques and makes 
it possible to control the results obtained: to fill its role, this material must not 
assume more importance than is suitable. It must be an aid to the child, not a burden 
that he cannot get rid of. Therefore. the use of this equipment must be limited. 


B. Preparation for class 





Keeping a notebook of class preparation is not compulsory; the teachers are not 
expected to show written preparations to their superiors. However, it is extremely rare 
for them not to take the time to write down whatever will be helpful throughout the day 
or week, But what is meant by preparation for class? 


Class preparation is not just writing notes and suggestions in notebooks or on 
cards. That is only the end result of extensive preparation for the day's work. 


Above all, the preparatory work presupposes fundamental-culture possessed by 
all the teachers. This culture was acquired through the studies which made it possible 
for them to obtain university degrees; but unless it is upheld, refreshed and enriched, 
it cannot help but crumble and collapse. 


1) Means of assuring this permanent culture 





Reading not only works on psychology, education and hygiene, not only books 
related to childhood like certain novels or memoirs, but also works of general culture. 
Lectures on education, concerts, exhibitions, visits to museums, visits to French and 
foreign schools during study trips or vacations, congresses. 


2) Over-all preparation 





It depends on a certain number of factors, in particular upon the children 
involved and the goals to be attained with them. Reflection and choice are required, 
for the general orientation and organization of the. year's work depend on one's spe- 
cific aim. This reflection leads us to provide for : 


The establishment of an over-all plan valid for the entire year: a frame- 
work with vast compartments, well adapted to the social environment and to the children. 
The teachers prepare broadly-outlined unit plans for the year. This general outline 
which constitutes a starting point only can, if necessary, be modified to adapt to cir- 
cumstances and the changing interests of the children. 





Research and filing of documents: these make it possible to put the plan to 





work. Journals, specialized pedagogical reviews, documentary works - all of these 
documents must be collected in order to have them available when needed. 
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Choice of methods and procedures. Method often refers to the whole series 
of procedures adopted for teaching such and such subject. The teachers are granted a 





, great freedom and latitude of action. 


3) Close-range preparation 





This stems from all the preceding work and is valueless if not based upon 
it. Teachers are very much concerned by the form this preparation can take. The ques- 
tion has only relative importance. it is up to each one to chose that which suits her 
turn of mind, the reliability of her memory, her own work habits and even the space she 
has for keeping documents. 


Thus preparation can be daily or weekly with the majority of teachers chosing 
the latter. 


C. The various sections, their organization and activities 





The "école maternelle” includes three sections: the youngest, aged 2 to 4; the 
middle section, aged 4 to 5; the older , aged 5 to 6. 


Each of the sections differs from the two others in age, development, needs and 
interests. However, these sections which may be characterized and differentiated, do 
not constitute homogeneous units; the gap between two children in the same section can 
be nearly 12 months. At the "école maternelle” age, this difference is enormous. Thus 
the same section contains children very different from each other. Before looking into 
the activities which suit the children of each section or inquiring into the form of or- 
ganization to be adopted within each one, let us first find out what are the general 
principles that guide the establishment of schedules in the "écoles maternelles". 


1) Schedules 


When mention is made of a schedule, that is, the division of a given period 
of time into moments devoted to activities, the nature and duration of which are deter- 
mined once and for all, it may be wondered whether the question really interests the 
"école maternelle". <A priori it seems impossible to apply to children a schedule which, 
by definition, is fixed and inflexible. However, if on the one hand education must not 
be constant constraint and if on the other it is incompatible with boundless freedom, 
it is necessary to find the happy medium which allows the child a maximum of individual 
expression without compromising collective learning. 


A primary consideration dominates establishment of the schedule: the number 
of hours spent in school, 30 hours a week, 6 hours a day, three hours a half-day. The 
sessions of the "école maternelle" are the same as those of the primary school. They 
are from 8 to ||, 8:30 to 11:30 or 9 to 12 depending on the locality, and from! to 3 
or 1:30 to 3:30. Within these limits the schedule includes: 


- physical exercises: breathing exercises, rhythm games and movements ac- 
companied by singing. 


- sensory exercises, manual exercises, drawing exercises. 


exercises in language, recitation, story-telling. 


exercises in observations on objects and beings familiar to the children. 


exercises aimed at forming elementary moral habits 


for the children of the advanced section: exercises in initiation to read- 
ing, writing and arithmetic. 











Practical considerations often have a bearing on determining the duration, 
location and scheduling of exercises. 








A few simple rules fit all cases. It is first necessary to determine group 
movements, that is, arrivals, departures, recreation periods. Activities must begin 
the moment school starts and while the reception service is still in function: group 
singing, various tasks, care of plants and animals. | 


2) A day at the "école maternelle" 





All the children are together for the first nour. The smallest play in the 
courtyard or inside, depending upon the weather and season. The oldest devote them- 
selves to various activities. When all the children are there, they get ready to enter 
the classrooms. . 


a) The Section for the youngest 





This is the one for children from 2 to 4; for them education must be of 
the family type. 


We arrive in the morning: time for free play, which presupposes that the 
classroom and the courtyard are equipped with things to attract the children. In the 
course of the morning the teacher groups the children around her to tell a story or 
sing a song or guides them in physical exercises. Toward the middle of the morning 
there is a rest period with milk offered. 





ALBI: "Ecole Maternelle"” - The afternoon nap 








The afternoon is occupied by a nap: at least an hour, then by activities, 
free or directed, as in the morning. These take place in the courtyard whenever the 
weather permits, in the classroom or in a covered playground: individual and collective 
games, activities designed to teach certain skills: stringing objects together, moulding; 
games in the sand with moulds. A great deal of equipment is always used to avoid boredom. 


The important thing is that no child be passive, that no one be forced in- 
to activities whose rhythm does not suit him, that each one, little by little, develop 
and extend his knowledge of things and enrich his vocabulary. 


Schedule - Section for the youngest children (2 to 4) 




































































8: 30-9: 30 Free games outdoors or in the classroom with heavy equip- 
ment and various toys. Individual games, or in smal] 
groups, according to the desire of the children who can 
change activities as they wish. 
9:30-9:45 Storytelling. A song which the children try to learn 
9:45-10:00 Rest on cots, chaises longues, or mats. 
10:00-10:30 Washing of hands. Glass of milk and crackers. 
Recreation, bathroom and more hand-washing. 
10:30-11:00 Free activities in small groups (4 to 6 children); games 
with colors and brushes, sorting games, building games (the 
children are standing, sitting or on mats). 
teal eee ee - Seiad So 
11:00-11:20 Marching exercises and singing games, | 
11:20-11:30 Putting the room in order. Preparation to leave. Departure. 
resem nes : 
1:30-2:30 Rest on the porch or in a room for resting. Dressing, in- 
dividual trips to the bathroom. 
2:30-3:00 Outdoor or classroom games: clay, games with sand, water and 
moulds. Games with wooden blocks, balls, hoops. 
— 4 
3: 00-3: 30 Recreation with individual trips to the bathroom and hand- 
washing. 
3:30-3:45 Conversation with the teacher on familiar subjects (children 
seated in a semi-circle around the teacher who is seated on 
a low chair). 
3:45-4:15 Singing or an attempt at a round, then quiet activities around 
tables or on mats. Dolls; playing house. Building. 
4: 15-4: 30 Putting the room in order. Preparation to leave. Departure. 
j 
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b) The middle section 





The activities of the children aged 4 to 5 are somewhat different from 
those of the youngest since the former have more possibilities. 


Physical exercises occupy more time; they use the school equipment; the 
games naturally are more highly developed than they could be for the younger children. 
The morning is spent with everything involving language: descriptions of pictures, 
scenes, everyday conversations, tales and narrations as well as exercises and games of 
comparison, counting and sorting, watercoloring and drawing, decorative arrangements. 
in the afternoon activities include moulding, crafts, singing, recitation, various 
building efforts by individuals or small groups, puppet shows. 


In the morning or afternoon there are periods of free play that are highly 
educational if they avail the child of adequate equipment, if they offer him a choice and 
then a whole series of initiatives and decisions to accomplish what he has decided to do. 
All of that must remain very simple and within the reach of the child. Games, the child's 
main form of activity, are already an initiation to social living. 


The Middle Section (children aged 4 to 5) 








8: 30-8: 45 Group singing 





8:45-9:15 Free activities in the courtyard or in the classroom. Attention 
to plants and animals. Games and physical exercises using the 
school equipment. 











9: 15-9: 30 Language (description of pictures, stories or narrations). 

9: 30-1 0:00 Work with a paintbrush. Decorative arrangements with varied ma- 
terials. 

10: 00-1 0:30 Hand-washing. Milk. 


Recreation with individual trips to the bathroom, 








10:30-—10: 50 Familiar conversation on what surrounds the child or interests 
him for the moment. 




















10:50-11:10 individual or group games of sorting, counting. 
11210-11220 Dancing games or dramatics. 
11:20-11:30 Putting the room in order. Preparation to leave. Departure. 
1:30-1:45 Group singing or listening to records. 
1:45-2:15 Varied crafts. 
2:15-2:30 — Study of selected pieces or singing, or listening to records. 
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2:30-3:00 Free play time: dolls, house, grocery store, with playhouses or 
doll houses, etc. 

3: 00-3: 30 Recreation with individual trips to the bathroom, 

3: 30-4: 00 individual or group activities with clay, plaster, wood. 
Building. 

4:00-4:20 Games in the courtyard or in the "préau" with heavy equipment 
and toys. 

4: 20-4: 30 Putting the place in order. Preparation to leave. Departure. 











c) The section of the older children 





Exercises of the middle section are further developed, and new ones ap- 
pear: properly so-called exercises in observation, the rich scale of language exercises, 
freehand drawing, initiations to music, rhythmics, child orchestra, and finally, initation 
to reading, writing and arithmetic. 


Thus in the morning we have remarks on observations (the growth of plants, 
the life of certain animals) and on the weather, games and physical exercises, whatever 
has to do with observations or language, with reading or writing. 


The afternoon is spent in esthetic and creative activities: moulding, 
drawing, rhythmics, folk dancing,singing, dramatics, puppets, crafts, building, individu- 
alized reading and arithmetic games. As in the case of the middle section, there must 
be some free playtime. Moral education is done through the practice of good habits: 
cleanliness, neatness, helpfulness, courage, respect for living things. Thus with com- 
panions of his own age the child learns little by little to become a social being. 


In all the sections enough time must be left on Saturday afternoons for 
attention to the classroom so that it is always in perfect order. 


The section of the older children (5 to 6 years) 








8:30-8:45 Group singing. 











8:45-9:05 Observations (twice a week). Language (twice a week). Narration 
(once a week), 














9:05-9:30 Initiation to reading and writing. 

9:30-10:00 Drawing. 

10: 00-10: 30 Recreation, individual trips to the bathroom. 

10: 30-10: 50 Recitation (twice a week). Musical initiation and singing 


(three times a week). 










































































10:50-11:20 Physical exercises and games in the courtyard or in a covered 
playground. 
11:20-11:30 Putting the room in order. Preparation to leave. 
1:30-2:00 Varied crafts. 
2:00-2:30 Initiation to arithmetic. 
2:30-3:00 Rhythmic exercises, folk dancing or dancing games. 
3:00-3:30 Recreation with individual trips to the bathroom 
3:30-4:00 Individual reading games. Elaboration of texts or exercises 
in prepariny the class record book (printing, illustration of 
texts, binding). 
4: 00-4: 20 Dramatics, puppets, slides. S3nilding (work in grouos). 
4: 20-4; 30 Putting the room in order, Preparation to leave. 














D. The "Jardin d'Enfants"” or Kindergarten 





The "école maternelle” and the "jardin d'enfants" are similar in many 
ways. They have the same concern for observing and knowing the child, for meeting his 
needs and developing his latent faculties, for creating a healthy and gay atmosphere, 
for offering him educational materials, activities and games suited to his age. 


The "jardin d'enfants" is generally nothing more than ‘a day-nursery, created by 
a municipality or a collectivity, often attached to a day-nursery for infants, to 4 
hospital or to a low-income housing devel opment. 


In general the "jardins d'enfants" have buildings and equipment inferior to those 
of the "écoles maternelles” except in the case of kindergartens in low-housing devel op- 
ments. 3ut the small number of children and the special training of the kindergarten 
teacher contribute to the creation of an essentially educational atmosphere in which the 
smallest details are taken into account. The child's life is warmer, more intimate, more 
serene, less artificial, in fact more similar to actual family life. The schedule is 
more flexible, freedom of action and choice is greater, and personal initiative is en- 
couraged. The children become more aware of a social life which includes responsibilities 
in keeping with their age in addition to respect for others. 


Moreover, the kindergarten teacher is an educator in every sense of the word, 
through the training she received in two years of specialized study: understanding of 
the child psychology, theoretical and practical pedagogy, sciences of observation, books 
for children, history of education and teaching methods, hygiene, music, drawing, mould- 
ing, crafts, physical education, special courses, first aid.... She is expected to have 
numerous talents, an extensive general culture and a good education. Well trained, ca- 
pable and gifted, she is able to understand children well and to guide them. Social 
welfare training makes the kindergarten teacher much more predisposed to co-operate with 
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families than the schoolteacher: she must be the attentive assistant of the family in 
working toward the welfare of each child. 


A day at the "jardin d'enfants” is spent in the same way as at the "école ma- 
ternelle”. 


—E. The "Classe Enfantine"” 





r 


In princiole the "classe enfantine"” is nothing other than an "école maternelle" 
with a single class attached to an elementary school. ‘Whether they are in an "école 
maternelle"or ina "classe enfantine", the children receive the same education according 
to the same methods. In any case, the "classe enfantine” is always one of the classes 
of a primary school and thus has no autonomy nor a building of its own. The principles 


which must guide the establishment of schedule are identical for the "classes enfant- 





ines" and the "classes maternelles". The system of working in groups is a desirable 
formula; but it is necessary to foresee with orecision what each section must do in a 
given veriod of time, The little children must be given the largest and brightest room 
in the school. 


The main difficulty of the "classe enfantine” arises from the age of the chil- 
dren. A single teacher has to take care of children who are at very different stages 
of physical, mental and emotional development. 








ALBI: Handicrafts at the "Ecole Maternelle" 



































F. The "Cours Préoaratoire" 





The "cours préparatoire" is a course designed to prepare children for elementary 
school. Whether this course is given at the primary school, which is generally the case, 
or at the "école maternelie”, makes no difference: it is still the same preparatory 
course and is part of compulsory schooling. 


its attachment to the "ecole maternelle” does not constitute an anomaly, as it 
is a course that continues the methods of the "4@cole maternelle". But we must not for- 
get the essential difference between the section for the older children and the "cours 
préparatoire". The latter must give positive instruction that aims not only at the ex- 
ercise and development of mental faculties but also at the definite acquisition of learn- 
ing. The program of the "cours préparatoire” is set up in such a way that the elementary 
grades cannot fulfill their role if the “cours préparatoire” has not first carefully done 
its job -- that is, if it has not taught the children the mechanics of reading and writ- 
ing as well as the first notions of arithmetic. 38y the end of the year al] the "cours 
préparatoires" must have achieved the same results : the pupils who have attended them 


regularly will be capable of following the instruction of the elementary grades with no 
difficulty. 


- Moral and Civic Education 





Moral instruction is mentioned in official teaching programs as a compulsory 
subject. Despite the limited time devoted to it in the day's schedule, this subject is 
of first importance. The teacher is bound to save a moment for this instruction each day -- 
at the beginning of class. In the "cours préparatoires" a fifteen minute talk each 
morning is based on fables or stories or examples drawn from the lives of famous men. 
The teacher guides the children in the formation of good habits. In the terminal 
classes moral instruction is accompanied by initiation to civic life and aims to give 


the child a taste, even 2 need for moral action and to develop in him reflection , will- 
power and a sense of responsibility. 


G. Liaison between the "école maternelle" and the primary school 





There is frequent discordance between the "ecole maternelle" and the primary 
schoo]. The methods applied to education in early childhood and the results achieved 
are not of the same nature as the goal sought and means employed in the primary grades. 
Liaison between the two schools must be assured so that the educational task 
wholly fruitful and effective. 


is 


This liaison can be external, through bringing the staffs of the two schools to- 
gether and through the knowledge that the teachers of the primary school must have of 
the pupils sent them by the "école maternelle”. 


This external liaison is only the minimum, only preoaration for deeper, closer 
and more fruitful liaison. This internal liaison consists in the extension of "mater- 
nal” methods to the primary school. The needs to fill are different at the "école ma- 
ternelle"” and the primary scheo!l. The essentia! aim of the former is to achieve the 
best conditions for the physical, intellectual and moral development of the child, 
through free exercise of his faculties rather than through acquisition of positive 
learning. 


In the primary class the child must acquire definite notions and become master 
as quickly as possible of imdesvensable techniques. This differentiates the two schools 
and leads to this conclusion: the "maternal" methods cannot be extended without adapta- 
tion to the rest of primary education. 
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But the spirit of the "maternal" methods can be advantageously extended to the 
orimary schools. This spirit is that of the active school which gives priority to the 
development of the child's spontaneity, and whenever possible replaces book-learning 

by observation and personal research, cultivation of a sense of resoonsibility and 
self-government and the practice of co-operation. The spirit of the "école maternelle” 
is also seen in the very large part played by hygiene and physical education. Thus the 
educational concerns and general spirit of the "Aécoles maternelles” can be extended to 
the primary school through adaptation to new intellectual, moral and social] needs. 


in solving this problem one must beware of three dangers: first, over-emohasis 
on methods, for the method is less important than the art of applying it and the per- 
sonal work of the educator; then over-emphasis on equipment, the abundance of which 
is apt to throw the pupils and teachers in such a state of confusion that they are 
tempted to give it up altogether; and finally, over-emphasis on the personality of 
the child. There is no such thing as the personality of the child. Its "establish- 
ment comes late and lasts only a short time”. Unless by personality one means his ten- 
dencies, aotitudes and innate preferences. 


The educator, respectful of the child's nature, must first apply himself to un- 
derstanding it by allowing it freedom of expression, then by cultivating those of its 
characteristics which are in harmony with the ideal of civilization and with the moral 
ideal. In such a way the educator will help in the formation of an individual person- 
ality, and he will prove himself truly respectful of what is incorrectly called the 
nersonality of the child. 





CHAPTER V. MISSION, TRADITION AND SPIRIT OF THE FRENCH "ECOLE MATERNELLE" | 


J 








Adapting itself to the progress of human sciences, the French "école maternelle” 
has been led to define its mission. It is to direct the child toward the building of 
his oversonality by favoring the free development of his creative originality. Numerous 
foreiqyn educators have pursued the same goals, they have immersed themselves in original 
systems and they have established various tynes of new "écoles maternelles": Mme Montes- 
sori set the rules of a scientific pedagogy and, on the basis of a systematized analyti- 
cal sensory education, she believed it would be possible to educate liberal minded men; 
Dr. Decroly founded his pedagogical system on the opposite principle: that the mental 
develonoment of the child takes place, starting with the universal, the undifferentiated, 
and proceeds from this initial syncretism to analysis and synthesis combined; he applied 
his system to the teaching of reading by the "méthode globale", and to the utilization of 
the centers of interests that can be found in men's work; the Jean-Jacques Rousseau I[n- 
stitute in Geneva with its important group of psychologists and pedagogues, including 
Claparede, Piaget, Ferriere and Dottrens has had its homes for small children; Miss Park- 
hurst (the Dalton plan) and Carleton Washbaune (the Winnetka Method) in the United States, 
and Freinet in France have created lively and interesting experimental classes. 


The French "@école maternelle" has not adopted any of these systems in their en- 
tirety, but has greeted all experiments with welcoming interest and curiosity. it has 
taken from each of them whatever it could assimilate and in so doing has become richer, 
more flexible and varied. To Mme Montessori it owes the taste for classroom furnishings 


that are conducive to the release of the child's spontaneity and for a systematic sensory 
education; with modifications it has adopted Dr. Decroly's centers of interest and the 
"global" method of reading: the work of the Institute in Geneva has guided the French 

teacher in numerous aspects of teaching methods. But each teacher, according to her own 
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taste, has benefited from these influences; the freedom of each teacher in her class con- 
ditions the influence she can exercise by her personality and her abilities as an educa- 
tor, and guarantees respect for the freedom of the child. 


It is important to define this "haopy medium" between the various influences 
and tendencies sought and sometimes attained by the French "école maternelle". it tries 
to reconcile the teachers' freedom and their submission to official rulings ; the freeing 
of the children's spontaneity and their acceptance of necessary discipline; concern for their 
happiness and the children's own willingness to sacrifice certain of their pleasures; re- 
spect for the natural rhythm of their development and instruction in the basic subjects; 
differentiation between the methods of the "écoles maternelles" and those of the pri- 
mary schools and yet preparation for the transition from the "école maternelle” to the 
primary school. In the "école maternelle” you find the influence of Montaigne, Fenelon, 
Rousseau, Mme Necker de Saussure, Mme Pape-Carpantier, Mme Kergomard at the same time 
as that of Pestalozzi, Froebel, Mme Montessori, Dr. Decroly, Claparede, Piaget... This 
"happy medium", when it has been attained in a class, is expressed by the relaxed atti- 
tudes of the teacher and children. 


The complexity, under an apparent simplicity, of the activities of children and 
teachers in the "écoles maternelles" disconcerts al] those who do not grasp its meaning, 
who do not analyze its components -- and especially foreign visitors. For example: 
people are surprised that the schools do not leave the children to the activities they 
choose, pursue and abandon as they wish, and that the teacher is not confined to being 
a silent observer as is advocated by many schools abroad. In France the freedom granted 
the children is set limits because it is thought that this restraint, if it is carefully 
measured, will best assure their freedom as men. This place reserved to freedom, to the 
free activities of the children varies according to their age and the exercises proposed 
to them or chosen by them. 
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lt also happens that people are surprised to find that our "écoles maternel les” 
‘initiation to reading, writing and the study of numbers"; jt is considered to 
be oremature, to be work for the primary school. Many six-year olds know how to read 
and write, and they can count up to 50; others do not reach this stage and are never 
forced ‘o,. Because the French "ecole maternelle" is the fundamental stage of the French 
academic system and because at its origin it was tied to the primary school, its work 
has remained by tradition and reason closely bound to that of the primary school. Is 
there really a "reading age?” Or does this period when the child is ready for reading 
vary with children? We think that it varies and that it is wise to take these varia- 
tions into account. 


include 


The "ecole maternelle" is often criticized for its lack of regard for the hao- 
piness of children in so far as it imposes directed activities upon them. The reply 
to this criticism reflects the French tradition and way of thinking, according to which 
happiness is not completely dependent upon material well-being and comfort and cannot 
be confused with the constant pursuit of some new diversion; itis based on the person him- 
self, his thoughts, stable emotions, imagination and creative activity; on the habit of 
keeping the best of oneself on the surface no matter what happens. The "“école mater- 
nelle" has, therefore, chosen to seek the children's happiness in a well ordered life, 
submitted to a discipline so reasonably established that through the use of freedom, 
through submission to the law of the group, through the satisfaction found in the effort 
upon and victory over themselves combined with the simple pleasure of living and through 
the joy of learning and of expressing themselves, these children forge their personalities 
and prepare within themselves the strength necessary for the conquest of adult happiness. 


This article has been written on the basis of documentation found in the following 
pedagogical reviews: 


-~ Les Ecoles maternelles francaises (Cahiers de pédagogie moderne - Editions 
Bourrelier) 





—~ Les Activites enfantines a ]'école maternelle, a publication of the "Centre 
National de documentaticn pédagogique ", 29 rue d'Ulm, Paris. 
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REVUES 


L'école maternelle francaise (Bourrelier) 


L'éducation enfantine (Nathan) 








Monthly publications for the teachers of "écoles maternelles", infant classes, 
kindergartens and "Cours préparatoires". They are designed to help the teacher 
organize his work plans and give him practical advice on teaching methods. 

Also articles of a pedagogical nature. 


i | 


PROPOS SUR LA LANGUE FRANCAISE 


REFLEXIONS SUR LE SUBJONCTIF® 


Le grande majorité des "usagers" du francais négligent de plus en plus les fines nuances 
que le mode subjonctif permet d'exprimer. Les autres, qui sont surtout des critiques ou 
des professeurs, s'éfforcent a bon droit de maintenir les positions et le prestige du 
subjonctif, mais certains d'entre eux se laissent emporter par leur zéle et | 'emploient 
parfois dans des phrases ot il n'a que faire. Entre ces deux extremes, i] y a ceux qui 
connaissent |'usage de ce mode, mais trébuchent sur la Conjugaison. |] n'est pas rare, 
par exemple, de rencontrer dans nos romans des formes barbares en "y1ons" ou "“yiez" tel- 
les quecelles-ci : "L'adjudant attendait que nous |'ayions déglutie (la quinine)...” 

(P. Vialar); "Je voudrais que vous y ayiez votre bureau.” (P. Morand). D'autres roman- 
ciers confondent |'imparfaitdu subjonctif avec le passé défini de l'indicatif : "Je re- 
doutais que, dans la hantise o¥ King me tenait, je ne vins tout a coup a prononcer 

son nom." (J. Kessel); "C'est qu'il convenait - avant que je ne prenne définitive- 

ment congé de vous et du monde ~ que je ne vous offris de trés humbles excuses”. 

(J. d'Esme). 


A coté de ces négligences ou de ces lafsus, i! faudrait mentionner que certains auteurs 
usent délibérément de |'indicatif dans certaines phrases ot le subjonctif s'impose, par 
exemple dans les propositions introduites par "qui que...", "quel... qu@...", "Sis.s. 
que...", ou le caractére indéterminé de l'opposition exige naturellement le mode sub- 
jonctif : "Quel que devait étre le résultat du scrutin, la tentative du ministre était 
condamnée (éditorial d'un journal du matin); "Si étrange que cela paraissait, il devait 
l'admettre..." (J. Roy). D'autres se croient autorisés & employer |'indicatif ou le 
conditionnel aorés des verbes comme souhaiter ou craindre : "Souhattons que |'agricul- 
ture francaise, enfin libérée des rongeurs, ne leur sera pas de nouveau livrée..." 

(J. Schlumberger); "Personne ne parait craindre qu'une troisiame fois la meme cause 
hourrait produire le méme effet"; "Tout donnait a craindre qu'ils seratent assez vite 
étouff4s.” (Ficaro, 15 septembre 1960); on peut s'étonner que les auteurs de ces deux 
dernieres phrases, dont |'un est professeur et l'autre académicien, aient reculé de- 
vant le subjonctif imparfait (fut oroduire, qu'ils fussent) dont l'une des fonctions 
traditionnelles est précisément de marquer | 'éventualité. 


Bien entendu, il ne manque pas de cas ov il est permis d'hésiter entre l'indicatit 

et le subjonctif et ot ie choix du mode dépend de la pensée qu'il s'agit d'exprimer ; 
"Croyez-vous qu'il viendra (ou qu'il vienne) 2?” Apres une méme locution, Romain Rol- 
land emoloie tantot l'indicatif et tantot le subjonctif : "Le hasard voulut que, le 
soir, les deux hommes se trowerent face a face": "Le hasard voulut que ces pages 
tombassent sous les yeux de Jacqueline.” De meme, la locution "le fait que..." se 
construit, suivant l'intention et le contexte, avec I'un ou l'autre mode : "Le fait 
qu'un substant:’ Aeul aisément devenir un adjectif montre qu'il n'y a pas entre ces 
deux mots une différence essentielle” (Venryes) : "Le fait que Bourget écrive mal 
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serait plutot de nature a lui attirer l'affection de la jeune littérature.” (Montherlant) 





Mais si, dans ces tours, le choix du mode est affaire de sentiment personnel et releve 
proprement du style, il en est d'autres ov l'emploi délibéré du subjonctif dénote une 
fausse conception de |'élégance. Personne ne contestera qu'il existe a l'heure actuelle, 
chez certains auteurs raffinés, un véritable snobisme du subjonctif. Ces subjonctifs 
"surélégants” se présentent dans des textes de qualité littéraire tras diverse, comme 

le montrent les phrases suivantes : "Outre qu'il faille se souvenir des précédents ho- 
méopathiques, il est nécessaire de considérer..."; "La probabilité me parait que la su- 
périorité transitoire de |'Union soviétique en fait de fusées me rompe pas décisivement 
l'égalité globale des forces"; "Reste qu'il s’agisse d'un événement trop subtil ou se- 
cret pour se plier aux mesures des savants"; "Montherlant est mon auteur favori... Jl se 
trouve d'ailleurs qu'il écrive - avec Colette - la plus belle prose d'aujourd'hui"; 11 
n'est pas besoin d'étre grammairien pour sentir que, dans aucune de ces phrases, le sub- 
jonctif n'est justifié. 


11 serait facile de trouver, chez les écrivains de la génération précédente, des cas 
analogues de subjonctifs d'élégance. Je pense en ce moment a un auteur dont |'oeuvre 
nous offre a profusion tous les artifices de style et toutes les virtuosités qu'il est - 
ou soit - possible d'imaginer. André Gide fournit sur ce point une surabondante mois- 
son, d'ou l'on peut extraire cesquelques fleurs. "Mais c'est lorsqu'elle (ma pensée) 
est toute vive que ma phrase se plait a |'étreindre, et gu’elle se débatte et qu'on la 
sente palpiter encore sous les mots." (Journal, 1932, p. III4); "Rien n'est plus cris- 
pant que ces mésententes dues tout uniquement (sic) & ce que par semblable mot on sous— 
entende, selon les cas, des espéces trop différentes" (ibid., 1933, p. 1173). Est-il 
nécessaire de faire observer que tous ces subjonctifs tombent a faux ? Dans certains 
cas, l'emploi inconsidéré de ce mode fait meme un véritable contresens : "Ce travail 
l'absorbait complétement, semblait-il, au point que ses levres en perdissent toute ex- 
pression et ses yeux toute lueur" (la Porte étroite— p. 168); comme il est peu probable 
a priori que le personnage en question ait eu le dessein de priver ses lévres d'expres- 
sion et ses yeux de lueur, le subjonctif de finalité n'a aucune raison d'étre et ne 
semble di qu'au désir de "faire distingué” ou "d'épater le bourgeois |", 








INFORMATION 


At the initiative of the Ministry of National Education and the Ministry of Foreign 
Affairs, and under the s»%onsorship of the major Institutions which devote their ef- 
forts to the diffusion of the French language, HACHETTE and LAROUSSE, publishers, 
announce for 1961 the release of a new publication: 


LE FRANCAIS DANS LE MONDE 





This publication concerns all French or foreign nationals who teach French lan- 
guage and culture outside France: 


in the universities and primary, secondary, and technical schools abroad, 
- in French schools, "lycées" and "colleges" abroad and in the community. 


- in French alliances, Cultural Centers and Institutes. 


OBJECTIVES 





INFORMATION 











- To acquaint teachers of French with the views of the most eminent specialists 
in the fields of linguistics, French literature and Civilization, and with the meth- 
ods of teaching French as a foreign language. 


~ To make available selected information on French cultural activities in France 
and abroad, on books, periodicals, audio-visual material, school textbooks and equip- 
ment with regard to their utilization for the teaching of French outside France. 


- To supply the teachers of French abroad with all the practical information like! 
to be of interest to them. 





DOCUMENTATION 











~ To enclose in each issue a documentary or pedagogical dossier containing mate- 
rial to be used in class, such as: 


conversational and literary texts with commentaries, 
recitations and songs 
photographs and diagrams 
vocabulary and grammatical explanations 
»» pedagogical recommendations 
.. brief bibliographies 


The various topics dealt with in the enclosure will be grouped around a center of 
interest (pedagogy, linguistics, or civilization). Each issue will include several en- 
closures designed for the different school levels: elementary and high school pupils. 
and adults, 








[LIAISON 





The publication aims at being the forum to which will be brought together: 


- the specialist and the teacher, as well as all the teachers of French of every 


country, 
- France and those countries which seek to promote French language and culture, 
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by resorting to inquiries which will provide the subject matter of subsequent special 
issues, and by encouraging interchanges of opinions through open debates. 


it is only be acquainting all with the efforts and experiments which are being at- 
tempted and by sharing with all the benefits of individual contributions to pedagogy, 
that this review will be lively and helpful. Far from aiming at setting up a doctrine f 
or a particular method, it is founded on the exchange of opinions and experiments, and 
its efficiency can be achieved only through the friendly collaboration of and research 
done by all those who teach French. 





WHAT YOU WILL FIND IN EACH ISSUE 





A. STUDIES AND INQUIRIES 
Doctrines 


Studies on such topics as: 


- pedagogy (for example, pedagogical utilization of elementary French) 


- linguistics (descriptive grammar and the teaching of French as a foreign 
language ) 


~- literature (outlines for the study of the novel from 1945 to the present day) 


- civilization (Paris, a microcosm of civilization), or 


Reports on the results of investigations, such as: 


- the teaching of French Civilization: aims, methods, and the experiments under 
way. 


B. REPORTS 
Current Events 





In France: the activities of the various institutions (Alliance Francaise, Bureau 
d'Etude et de Liaison, Centre de Recherche et d'Etude de Saint-Cloud, Comité 
Catholique des Amitiés Francaises a |'Etranger, etc. ) 


Abroad: French cultural activies 


The Stage and the Screen: in Paris and in France 
The Books of the Month 


The Teacher's own collection of books: on linguistics and pedagogy, school textbooks 


Audio-visual material: records, filmstrips, slides, etc.- 


information on: Grants, summer courses, International School correspondence 
Letters to the Editor. 


C. PEDAGOGICAL DOCUMENTS 
in the Class 





Documents for the teaching of French to elementary and high school pupils, and adults: 
grammar, pedagogy, literature, civilization. 


D. ADMINISTRATIVE BULLETIN 


Decrees and memoranda, announcements of new appointments and transfers, examinations, and 
available posts. 




















FRENCH - AMERICAN CULTURAL EXCHANGES 


REPORT ON THE "STAGEY DE PERFECTIONNEMENT” FOR FOREIGN PROFESSORS OF FRENCH AT THE 





UNIVERSITY OF BESANCON 





in "Education in France", No. 9, we announced, with regard to "classrooms 
abroad", that the University of Besancon had organized a series of courses for foreign 
professors of French. These classes have been held from August | to 27, 1960, and 
those attending derived great benefit from the opportunity to observe and study teach- 
ing methods for modern languages and to improve their knowledge in linguistics. They 
were housed at the "cité universitaire” or in private homes and ate their meals at the 
"cité". The courses were given at the Faculty of Letters. 


To counterbalance the theoretical nature of the lectures, which caused some 
complaints, a program emphasizing the practical side of pedagogy was established. Or- 
ganization of the program was directed by the attending foreign teachers so that it 
would answer their professional problems. 


The program thus provided theoretical courses and a large number of practical 
exercises: analysis of texts, observation of classes followed by discussions, visits 
to audio-visual classes, laboratory work, courses in corrective phonetics. These ex- 
ercises took place in the morning; the afternoon was devoted to lectures of general 
interest illustrating various aspects of contemporary France. 


The foreign teachers also had the opportunity to meet French colleagues and 
talk with them about common problems. The "stage" offered specialists in the teach- 
ing of French numerous occasions to exchange ideas on concrete problems. 


in view of the success of the |960 "stage", a new series of courses is planned 
for the summer of 1961 and will be organized in the same way. It will of course bene- 
fit from the experiments of the previous year and from all the suggestions made by the 
"stagiaires". 








For further information concerning the 1960 "stage", write to the French Cul- 
tural Services, attention: Documentation Service. 


"CLASSROOMS ASROAD" AT PAU 





A new group of "Classrooms abroad" is being organized in Pau. The intermediate 
and advanced students of French will be received by French families and French Univer- 
sity classrooms. 


During the passage the students, divided into three groups according to their 
level of language preparation, receive three hours of intensive class daily; instruction 
will be given in grammar, vocabulary, phonetics, literature, and civilization. 


Classes: During the first two weeks the participants will receive an intensive 
audio-visual training three hours a day in the newly installed laboratory of the Villa 
Formose. 


In addition there will be each afternoon a lecture or discussion on civilization, 


literature, or current affairs. 





For the remaining five weeks, when the regular summer session of the "Institut 
d'Etudes Francaises" begins, "Classrooms Abroad" students will be offered 15 hours a 


week of private classes in groups of eight to ten students: 5 hours of stylistic, applied 


grammar and oral expression; 5 hours of literature; 3 hours of translation and 3 hours 
of supervised exercises of phonetics in the laboratory. Classes will end August IIth. 


FRENCH SUMMER SCHOOL IN CANADA 





A French Summer School was founded in 1938 by the Vice-Rector of "l'Université 
Laval" in the city of Quebec, Canada. The summer session of 196! will be divided into 
two 3-week periods. Students unable to attend the entire session may register either 
for the first period (June 30 - July 21) or for the second (July 21 - August 12) and 


obtain credit for their work. College students must register for the six-week session. 


For further information, write to "Le secrétariat des Cours d'été", Université 
Laval, Quebec, Canada. 
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French Academic Life 


THE EUROPEAN UNIVERSITY CENTER IN NANCY, 3, Place Stanislas, Nancy 





This institute of advanced European studies was created in 1951 by the Univer- 
sity of Nancy. Instruction is organized in an international, or more specifically 
European, manner although this does not imply narrow specialization in programing. Di- 
rected by professors of the University of Nancy, instruction is also given by experts 
of all nationalities. It is offered to young men and women who have reached an advanced 
stage in their studies and who come from universities throughout Europe. A few places 
are reserved for students from other continents. 


The Center has also provided for special courses to help students perfect their 
knowledge of the French language and culture. To be accepted at the Center, students 
must hold a "diplome de licence de l'enseignement supérieur” or an equivalent degree 
(M.A. or at least a 8.A.). 

The Center is divided into four departments: The study of civilizations, FEcono- 
mics, Law and social sciences, and Political science. 

Aside from the work of the four departments, there are two other series of class 
es, one devoted to the study of French literature and the other to practical study of the 
language. 


Numerous cultural activities are organized for foreign students, who are also 
offered opportunities to become acquainted with French families. 


Fees for registration and various formalities are 20 new francs (2000 old francs, 
or $4.00). 


55. 
































Study at the Center is sanctioned by a diploma of advanced European studies, 





delivered after an oral examination and presentation of a dissertation in the student's 


major field. 


The students at the Center have the same advantages as the regular university 
students (rooms at the "cité universitaire", meals in student restaurants). 


* * 


"COLLEGES LITTERAIRES" 





Institutes will be established to give instruction for the certificate of gen- 
eral literary studies ("Certificat d'études littéraires générales"), required for the 
"licence és lettres". These institutes will be called "colléges litteraires universi- 
taires". They will be attached to the faculties of Letters and Human Sciences, piaced 
under the authority of a director who must be a professor or a "maitre de conférences” 
of the faculty, named by the rector of the academy upon proposal by the council] of the 
faculty. These "colléges” will be authorized to prepare students for the "certificat 
d'études supérieures de lettres” (4% or more of which make up the "licence"), 


* ss 


THE NEW "LYCEE” OF RAMBOUILLET 





The new "lycée" in Rambouillet was inaugurated Saturday, November 5, by the 
Minister of National Education. This choice was dictated by the desire to have the 
children live in a healthy and pleasant atmosphere. 


ss * 


THE "FACULTES" OF MONTPELLIER 





The University of Montpellier which admitted more than 10,000 students this year 
will have nearly 30,000 by 1970. 


Today Montpellier is the French city with the highest percentage of students in 
proportion to the number of inhabitants. A vast program of university construction 


is under way: a Faculty of Pharmacy and an Institute of Industrial Chemistry will soon 


be finished, while construction of a Faculty of Science will be started early this ye 
The latter will have a newly-built Institute of Biology with an amphitheatre seating 
1,000. 


Among the projects, mention should also be made of plans for a new Faculty of 
Letters and a second "cité universitaire” with 1,000 rooms. 


xx 


NATIONAL STATISTICS SCHOOL 





The organization and functioning of the "4cole nationale de la statistique et 
de |'administration économique” have just been defined. The aim of the school is to 


- officials for the corps of administrators and the corps of attachés of the 
stitut national de la statistique et des études économiques" (1.N.S.E.E.). 


ar. 


train: 


in- 


~ statisticians for the statistical departments of industrial and commercial en- 


terprises. 








ri: 








The school, which is also to give special instruction bearing upon the use of 
statistical machines, will accept two categories of students: civil service students of 
the 1.N.S.E.E. (administrators and attachés), and civil service students belonging to 
other French or foreign administrations, as well as other French and foreign students 
and auditors. 


PRIVATE SCHOOLS 





"Contrat simple" -— Recent estimates show that at the present time |1,799 requests 
for the "contrat simple" have been made: 10,020 for primary education, |,533 for second- 
ary education ("lycées" and "cours complémentaires”), and about 256 for technical educa- 
tion. 





"Contrat d'association” - With regard to the "contrats d'2ssociation", the num- 
ber of requests has risen to around 561, of which 30% were for secondary education. 





In this respect, it must be remembered that there are approximately 10,000 
private primary schools in all of France and that the institutions of secondary educa- 
tion that asked for a "contrat d'association” for their secondary classes also requested 
a "contrat simple" for their primary classes. 


The total number of private secondary schools is approximately |, 650. 


The "contrat d'association" provides for the State to take care of all expenses. 
In return, university degrees or pedagogical qualifications are required of the teachers. 
Public education authorities have control over the instruction given. 


The "contrat simple” provides for the State's covering only certain expenses. it 
is much less exacting than the "contrat d'association” with regard to the teachers' qual i- 
fications and academic control. 


NIGHT SCHOOLS 





An evening course for "promotion supérieure du travail” was organized last Feb- 
ruary at the "Collége scientifique” of Arsonval in Poitiers. These courses were de- 
signed to raise the educational standingof 60 selected workers from Limousin to a level 
comparable to that of the "baccalauréat". In March, 1960, a center associated with the 
"Conservatoire National des Arts et Métiers” in Paris was set up at the "college" of 
Arsonval. This associate center today offers free and public evening courses to work- 
ers in industry or commerce, who were not able to complete their studies before becoming 
full-time employees. Students can also take the courses. 


The instruction is on two levels: 


|) The preparatory instruction must prepare the students so that they can attend 
advanced courses ("cours magistraux supérieurs"). These are designed for workers over 
18 who have begun studies without, however, obtaining degrees (or who have earned di- 
plomas of a level inferior to that of the "baccalauréat"), as well as for workers who 
are self-taught or have already taken evening courses other than those of the "Promo- 
tion supérieure du travail". 


2) The "cours magistraux", similar to those of the Conservatory in Paris, give 
instruction on the same level as that of an average engineering school. 























The instruction offered at the Associate Center of Limoges and followed by an- 
nual examinations supervised by professors from the Conservatory in Paris, leads, after 
4 or 5 years, to the "diplome d'études supérieures techniques" from the Conservatory. 





x 





* * 


PHYSICAL EDUCATION 





Answering a question on the teaching of physical education and sports in pri- 
mary schools, the Minister of National Education underlined the importance of this 
problem which is "one of the essential concerns of the ‘Haut Commissariat a la Jeu- 
nesse et aux Sports'." 





After recalling that teachers certainly have the time necessary for teaching 
physical education - two and a half hours a week, generally divided into a half hour 
a day - and that they have had the training required for teaching it, the Minister 
mentioned that "a particular effort was undertaken by the 'haut-commissariat' during 
the past school year. A minimum physical education and sports program for primary 
education has been established and offered" in each class. 
























The Minister also declared that this problem "is currently the subject of a 
thorough study: a report will be presented to the National Assembly in the very near 
future". 





EDUCATION OF THE DEAF AND DUMB 





A teaching method which is based on a new conception of the problems of deaf- 
ness from birth and whose success is due in large part to progress in the field of 
iectronics, has been inaugurated near Villefranche-sur—-Mer at the "Centre du phonia- 
trie et de rééducation auditive de 'Schifanoia'", a private institution controlled by 
both the Ministry of National Education and the Ministry of Public Health. 


Since "Schifanoia” is reserved for treatment of the most serious cases, another 
center anolying the same methods has opened at the chateau de La Norville, near Arpajon. 


x * * 


RETARDED CHILDREN 





pen since Easter, 1960, the "Ecole de perfectionnement du Mont Duplan" in 
Nimes admitted this year over 160 mental deficients who cannot keep up with the too 
heavy programs of the reqular institutions. 


An imoortant place is given to applied courses preparatory for life in society 
to manual] training. The institution also includes special classes as well! as a class 
for tne hard of heariny, and two classes of "pre-apprenticeship". 


ad 


A medical section, a solarium and a ‘cafeteria, which this year admitted some 60 
ing mental deficients, have been provided in addition to the classroom buildings. 


Moreover, certain pupils who attend the school until they are 16, have the op- 
portunity to taxe the examination for the “certificate of studies for aduits". The re- 
ts obtained save already proved satisfactory: 7 out of 9 candidates passed the ex- 


iation tast year. 
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COOPERATION WITH THE OVERSEAS COMMUNITY 





The direction of "Coopération avec la Communauté et |'étranger” has just pub- 
lished a brochure entitled Formation des cadres pour les Etats de la Communauté et 
les pays étrangers. It is an index of the main possibilities for technical training 
and advancement that France can today place at the disposal of countries in the process 
of developing: public and private establishments of higher education, advanced techni- 
cal training, "stages", etc. (On sale at the S.E.V.P.E.N., 13, rue du Four, Paris) 
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TEACHING OF FRENCH IN CAMBODIA 





In Cambodia French is taught for about 19 hours a week in the last three years 
of the "cycle primaire" and is of foremost importance in secondary and higher education. 


Almost the entire teaching corps for secondary education is made up of French 
teachers or professors - more than 250 for the 13,000 students divided between the 
capital and the provincial "lycées” or "colléges”. 


INTERNATIONAL YOUTH PROGRAM IN AVIGNON 





During the Dramatic Art Festival, organized by Jean Vilar's well-known Company 
"Théatre National Populaire” in Avignon at the Palais des Papes, a thousand students 
between the ages of 18 to 25 years from 30 different countries, will meet in Avignon 
for one week, 


Participants will attend 3 performances of the Dramatic Art Festival. Discus- 
sions with the directors, actors, writers and stage technicians will be a part of the 
program; also excursions in smal! groups of various nationalities to different towns 
and points of interest in Provence: Villeneuve-les-Avignon, Le Comtat, Nimes, Arles, 
etc. 

Simple accommodations will be available. 


Speaking knowledge of French and active interest in theater are absolutely 
necessary. 


Two sessions: July 16 - July 23; July 26 — August 2. Price for each session 
(all inclusive): $17.00. For the students who do not want to attend an entire session 
but are interested in Dramatic Art, there is the possibility of staying in Avignon dur- 
ing the Festival in a Youth Center, open between July 16 and August 2. Age limit: I8- 
30. 





Very simple accommodation. Board and lodging: $1.75 per day. 


For further information, write to "Office de Tourisme Universitaire", c/o French 
Cultural Services, 972 Fifth Ave., New York 21, N.Y. 


* * * 
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EDUCATION AND YOUTH 











L'ENSEIGNEMENT, EFFORT IMPRODUCTIF: by Gerard Charmos 





This book presents the important problem of the productivity of efforts and in- 
vestments, which the university system has not yet succeeded in solving. The author 
approaches it in a spirit favorable to modern methods of organizing work. He advo- 
cates replacing classical procedures by teamwork, equipped with mechanical devices. 
It is a question not only of gaining time and avoiding overwork but also of forming 
judgment and developing a sense of responsibility. The author is in favor of a pro- 
gram that would adapt higher education to the needs of an ever larger number of stu- 
dents, and furthering active methods, personal initiative and the division of work. 


Presses Uriiversitaires de France, PRIVAT, editor. (240 pages) 


POUR UNE AUTHENTIQUE EDUCATION SEXUELLE: by Dr. Paul le Moal, Technical Director of 
the "Centre d'Observation" of Chevilly-Larue 





The author has approached the delicate problem of sex education with much can- 
dor and respect. He has considered it indispensable to present first a few key no- 
tions on sex, generation, unconscious emotions and the development of the sex in- 
stinct. Dr. Moal demonstrates that science meets the most authentic moral concerns 
and often offers them complementary justification. Sex education carried out with 
lucidity and understanding is not synonymous with casualness but is on the contrary 
an initiation to sexual maturity which presupposes self-control. 


Emmanuel Vitte, Lyon - Paris 
60. 













A SECOND FRENCH HANDBOOK FOR TEACHERS IN ELEMENTARY SCHOOLS: by Jack Kolbert and 
Harry Goldby 















This book is a sequel to the First French Handbook. It was written to serve as a 
follow-up to the earlier work and is meant for third, fourth and fifth grades. The 
book stresses the functional use of many grammatical principles in everyday conversa- 
tional French. It aims at developing adaptability and spontaneity in the children's 
use of spoken dialogue. An attempt is made to move the realm of spoken French away 
from teacher-pupil exchanges into the realm of more conversations between pupils. 


University of Pittsburgh Press 


LA VIE A LA COLONIE MATERNELLE 































is addressed to the future teachers of "écoles maternelles". 
it contains numerous practical suggestions, a multitude of details of capital impor- 
tance for helping the child adjust to camp, for making him able to derive the maximum 
benefit from his stay. One chapter is devoted to the physical organization of camp 
life, another to the organization of activities. The questions of relations with par- 
ents, of co-operation among the counselors and of their preparation for the "maternal" 
camp are also discussed, 


This brief volume 


’ 


/ Editions du Scarabee, 1959 (134 pages), Collection ”Le colonie de vacances”. 


JEUNESSE D'AUJOURD'HUI: by Dr. Jean Rousselet 





Dr. Rousselet is the author of the best recent book on the psychology of adoles- 
cence, "L'Adolescent, cet inconnu", which has been and will continue to be of the 
greatest assistance to all those who work with young people. 8ut this psychology is 
of course dependent upon the environment, upon the society in which the youth lives. 
In his new book Dr. Rousselet analyzes the reactions of young people in France and in 
the world of today. His conclusion underlines the necessity of moral education for 
children. 


{Ann 


Flammarion, 19360 pages) 


JE LIS, TU LIS: by Marie-Anne Hancard, well-known professor at Pennsylvania College, 
Lexington 





Hachette oublishers announce a new series of books especially prepared for 
American elementary schools: 


Booklet I: The first reading textbook of foreign children starting to learn French 
in elementary grades, does not use more than 275 words (nouns, adjectives and verbs) 


selected among the most widely used in the French language. Color pictures, various 
games and questionnaires make the study of French oleasant and lively. 


Sooklet I! and Ill: will respectively oresent elementary texts developing the 
child's vocabulary and and anthology of easy reading texts. 





Hachette have already published ("Département Echanges Hachette”): 


- Le Francais oar la méthode directe by Robin and 3ergeaud, 





- Cours de lanque et de civilisation francaises by Mauger, 





- Le Francais Eleémentaire by Mauger and Sougenheim, 
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LET'S SING SONGS IN FRENCH: includes a Record and a Song 300k. 









The record contains 8 songs with all the necessary instructions and can be used with- 
out the text. The song book gives the first verse of each song with the musical score 

for voice and piano accompaniment. The songs are: "Le Petit Navire", "{1 était une ber- 
gere", "Au Clair de la Lune", "En passant par la Lorraine", "Vive la Canadienne", "A la 
Claire Fontaine", "{1] est Né le Divin Enfant", "La Marseillaise”. 
















Published by Ottenheimer Publishers, Inc., 4805 Nelson Ave., Baltimore 15, Md. 
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GEORGES COURTELINE —"LA PAIX CHEZ SOI"-"LA PEUR DES COUPS" 













Two one-act plays recreate the atmosphere of the French theater of 1900. Emile de 
Hervin and Catherine Clouzet are the witty performers of the plays, directed by John 
Blatchey. A text is available with the record. Ref. No. 786 






Published by Spoken Arts, 





Inc., 95 Valley Road, New Rochelle, N.Y. 
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CONTES DE FEES 





Four fairy tales: "Le Petit Chaperon Rouge"; "Cendrillon", "Les Fées", "Sarbe %leue" 
are told by Madame Marcel Weill to her grandchildren who live in America. 


Published by Spoken Arts, Inc., 95 Valley Road, New Rochelle, N.Y. 


x* * * 


AUDIO LINGUAL DIGEST: FRENCH |. 





First of a series of eleven 12" records to be released between now and May, 1962, 
this record oresents short dialogues read once in fluent French by native speakers and 
once with pauses for renetitions by the students. It is geared to the level of Second 
Year students. A 7" record made up of drills and excerpts from the larger record is 
devised for use by students at home or in study halls. 


Educational Audio-Visual, Inc., 29 Marble Ave., Pleasantville, N.Y. 


(The records mentioned on this page cannot be purchased at the French Cultural Services) 















FRENCH DOCTORAL THESES 








; FACULTE DES LETTRES ET SCIENCES HUMAINES 





— 





DOCTORAT D'ETAT: 





Doctorat d'Etat: a prerequisite to teaching in French universities. 
Years of preparation and the contribution of a really significant 


thesis and a complementary shorter thesis are required for this de- 


gree. 


Doctorate in Letters, Science or Law, must possessanM.A, or M.S. 
degree or 1ts equivalent from an accredited American c 


versity, or technical schoc good standing. 


André CHASTAGNOL - Dec. 1|7, 1960 





American students wishing to become candidates for the State 


René DEBRIE - Dec. 


Oliver MASSON - Jan. 7, 196) 


Vincent MONTEIL - Dec. 2/1, 196! 


Jean-Paul WEBER - 
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Principal Thesis: ”La préfecture urbaine »% 
Rome sous le Bas-Empire” ("Urban Prefecture 


in Rome under the Byzantine Empire 


Complementary Thesis: ”Les fastes de la pré- 
fecture de Rome au Bas-Empire” (”Th 


refecture of Rome during the Byzan- 


17, 1960 Principal Thesis: ”Etude linguistique du pa- 
tois de l’Amiénois” ("Linguistic study of 
the Patois of the Amiens region”) 
Complementary Thesis: ”Les noms de lieux et 
les noms de personnes de Warloy-Baillon 


fym 


The names of Places and Persons of Warloy- 


Principal Thesis: ”Les inscriptions chypri- 


otes syllabiques. Recueil critique et com- 


’ Ae ; 77 : T : . 
menté” ("Cyprian Syllabic Inscriptions. 
Critical Collection with Annotations” ) 


Complementary Thesis: ”Les fragments d’Hip- 


ponax. Edition critique et commentée” 


{» 


“I 

4. 

c+ 
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’"Fragments of writings by Hipponax. 


cal and arinotated edition”) 
Principal Thesis: ”L’Arabe moderne” 


Complementary Thesis: ”Les tribus du Fars et 
la sédentarisation des nomades” (”The Tribes 


of Fars and the Sedentarization of the Nomads” 


Jan. I4, 196! Principal Thesis: "Genése de l’oeuvre poétique 


(» 


Genesis of Poetic Works”) 


Complementary Thesis: ”La constitution du texte 
des Regulae” ("Establishing the text of the 
Regulae” ) 







DOCTORAT D'UNIVERSITE: 





4 Al e ai 2 ~ 
Time required: usually two years. 





Antonio BATTRO — Jan. 





196! 





6, 








Patrick BRADY - Dec. 17, 1960 



























Giséle BRETONNEAU - Jan. 16, 196! 


Peter HAMBLY - Dec. 16, 1960 


Jean MALAQUAIS - Dec, 21, 1960 


Marguerite REBOUILLAT - Nov. 26, 1960 


Arié SERPER - Jan. 9, 196) 
Ethel TORY - Jan. 7, 196 


'rena WOJNAR -— Nov. 19, 1960 


DOCTORAT DU 3eme CYCLE: 





Jean-Paul DELAMOTTE —- Dec. 20, 1960 


Doctorat d'Université: conferred by 







the Faculties of Letters, Lau 


= 2 , ’ nr ! 4 
and Science. Prerequisite: the French "Licence" or the M.A. degree. 


A thesis must be written in 


French, and an oral examination taken. 





Thesis: ”L’étendue du champ perceptif en 


rH 


fonction du temps d’excitation” ("The extent 
of the field of perception in terms of the 


excitation”) 


Thesis: ”L’Oeuvre, roman d’Emile Zola. Etude 


historique et critique” (”L’Oeuvre, novel by 


+ . ° . > . . . 9\ 
Emile Zola. Historical and critical study”) 


Thesis: ”La théorie de ]’éducation d’aprés 
Jean-Jacques Rousseau — La formation de la 
personnalité et les valeurs humaines”. 
("The theory of education according to Jean- 
Jacques RoffSseau —- The formation of pe 


ality and human values” 


Thesis: ”La pensée socialiste dans les Rougon- 
Macquart” ("Socialist Thought in the Rougon- 


Macquart Family” - subject matter of a study of 


4 
4 


social phenomena by Zola. 20 volumes) 


Thesis: ”La dialectique du moi chez Soren 
Kierkegaard” ("The Dialectic o 
/ 


Séren Kierkegaard” ) 
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Thesis: ”L’administration préfectorale dans le 
iepartement de Sadne-et-Loire sous le Consulat 


et le Premier Empire” ("Prefect adminis-— 


tration in the department of Sadne-et-—Loire 
t 


. ms . \ 
under the Consulate and the Firs impire” ) 


Thesis: ”Rutebeuf poete satirique” 


Rutebeuf, satiric poet”) 


Thesis: ”’Giraudoux et 1’ idéal” 


("Giraudoux and the Ideal”) 
Thesis: ”Situation actuelle de la jeunesse par 
rapport > l’art” (”Present situation of youth 


with respect to art”) 


Thesis: ”Les relations de l’Etat et de 1’ Indus- 


trie cinématographique en France (1945-1960)” 


("Relations between the State and the Film In- 
dustry in France (1945-1960 ”) 
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Marguerite DUPIRE - Jan. 5, 196! Thesis: *Peule Pasteurs - Etude descriptive 
des Wodaabe nomades du Sahel nigérien” (”Peuls 
Shephards —- Descriptive Study of the Wodaabe 
Nomads of the Nigerian Sahel”) 


Charles GUILLEBEAU - Dec. 21, 1960 Thesis: *Le formation littéraire et les possi- 
bilitése d’accts dans les entreprises indus~ 
trielles et commerciales” ("Literary Background 


and Openings in Industrial and Commercial En- 
terprises” ) 


Montserrat PALAU-MARTI - Dec. 3, 1960 Thesis: ”*Eesai sur la notion de roi chez les 


Yoruba et lea Aja-F6 (Nigéria et Dahomey)” 
("Essay on the notion of royalty among the Yo- 
ruba and Aja-Fé - Nigeria and Dahomey”) 


PRINTED THESES DEPOSITED NOVEMBER 18, 1960 





Francis BAR Principal Thesis: *Le genre burlesque ea France 
au XVII® siécle — Etude de style” ("The burlesque 
manner in ith century France - Study in style”) 


Pierre CHEVALIER Principal Thesis: *Loménie de Brienne et l’ordre 


monastique — Tome II” ("Loménie de Brienne and 
the monastical order - Volume II”) 


Michel DECAUDIN Complementary Thesis: ”Le dossier 1’ Alcoola, 
Edit. annotée des préoriginales, avec introduc- 
tion et documents” ("The ‘Alcools’ dossier, 
Edition of annotated galley proof, with intro- 
duction and documents”) 


Jean DELORME Principal Thesis: ”Gymnasion”. Etude sur les 
monuments consacrés & 1’éducation on Grace (de 
l’origine 4 1’Empire romain” (”’Gymnasium’, 4 
study on monuments devoted to education in Greece 
from the origins to the Roman Empire”) 


Robert ELLRODT Principal Thesis: *L’ inspiration personnelle et 
l’esprit du temps ches les postes métarhysiques 
anglais - Tome 1 et 2” ("Personal inepiration 
and the spirit of the age in the English meta- 
physical poets - Volumes 1 and 2”) 


Pierre FLAMAND Complementary Thesis: "Quelques manifestations 
de l’esprit populaire dane les juiveries du Sud- 
Marocain” ("Some manifestations of the popular 
spirit among the Jews in Southern Morocco”) 


Jacques FONTAINE Complementary Thesis: ”Ieidore de Séville : 


Traité de la Nature” ("Isidore of Seville: 
Treatise on Nature”) 





Frédéric FOURNIER 


René GINOUVES 


Pierre GOUBERT 


Maurice MARACHE 


Robert RICATTE 


Midhat SAMIC 


Raymond WEIL 


Principal Thesis: ”Climat et Erosion, relation 
entre 1’érosion du sol par l’eau et les préci- 
pitations atmosphériques” (”Climate and Ero- 
sion, the relation between soil erosion by wa- 
ter and atmospheric precipitations” ) 


Complementary Thesis: ”L’établissement thermal 
de Gortys d’Arcadie” (”The thermal establish- 
ment of Gortys in Arcadia”) 


Principal Thesis: ”Beauvais et le Beauvaisis 

de 1600 & 1730 - contribution 4 l’histoire so- 
ciale de la France du XVII®° siécle” (”Beauvais 
and the Beauvaisis region from 1600 to 1730 - 
contribution to the social history of 17th cen- 
tury France”) 


Complementary Thesis: ”Le composé verbal en GE - 


et ses fonctions grammaticales en Moyen Haut 


Allemand” (”The verbal compound in GE - and its 
grammatical functions in Middle High German”) 


Complementary Thesis: ”La genése de ’La Fille 
Elisa’ d’aprés des notes inédites d’Ed. et J. de 
Goncourt” (”The genesis of ’La Fille Elisa’ ac- 
cording to unpublished notes by Ed. and J, de 
Goncourt” ) 


Principal Thesis: ”Les voyageurs frangais en 
Bosnie % la fin du XVIII® siécle et au début du 
XTxX® et le pays tel qu’ils l’ont vu” ("French 
travelers in Bosnia at the end of the 18th and 
in the beginning of the 19th centuries and the 
country as they saw it”) 


Principal Thesis: ”Aristote et l’Histoire, essai 
sur la politique” ("Aristotle and History, essay 
on political thought”) 





